
The Dual Degree Program is not one-size-fits-all. Additional 
support for key populations of students may help reduce 
attrition at the community college and four-year institution. 
This section of the guidebook offers a glimpse into GSU’s 
efforts to serve and support several key populations. 

SPECIAL POPULATIONS



THE MALE SUCCESS INITIATIVE:  
SUPPORTING MEN OF COLOR
The story of the Male Success Initiative (MSI) 
shares a common thread with the history of the 
DDP. As our experience with the DDP continued, 
GSU grew increasingly aware of challenges relating 
to attrition at both the community colleges and at 
four-year institutions. Nationally, research reveals a 
common gender and racial gap in higher educa-
tion, with women outpacing men in degree com-
pletion and graduation rates.  Men of color lag even 
further behind than the general population. As of 
2008,  “only 30% of African Americans and 20% 
of Latinos ages 25 to 34 had attained an associate 
degree or higher in the United States, compared 
to 49% for White Americans and 71% for Asian 
Americans” (Lee & Ransom, 2011, p. 9).

The Dual Degree Program has been committed to 
addressing this challenge from the start. GSU and 
Prairie State College (PSC) were strong DDP part-
ners and both had excellent programs on their own 
campuses to enhance enrollment, retention, and 
graduation of male students, with a focus on men 
of color. For this reason, GSU leaders reached out 
to PSC to explore the possibility of expanding the 
DDP partnership to link their two Male Success Ini-
tiatives in an effort to multiply their impact. 

The GSU-PSC Core Team met regularly to study and 
develop plans, ultimately resulting in the Dual De-
gree Program-Male Success Initiative (MSI). Core 
Team members conducted research on effective 
strategies to enhance the success of men of color 
in college. They embraced the work of Dr. Shaun 
Harper, a leader in research and practice in this 
field. As they began developing a comprehensive 
Strategic Plan, they were guided by his research 
including “Eight Standards for Black Male Campus 
Initiatives” (Harper and Kuykendall, 2012). GSU 
was granted permission from The Kresge Founda-
tion to use remaining DDP funds to launch the MSI. 
The Kresge Foundation, encouraged by DDP’s suc-
cess, awarded GSU a second grant to disseminate 
the DDP nationally and to expand the Male Suc-
cess Initiative. 

The Male Success Initiative focuses on civic engage-
ment, cultural exploration, curricular enhance-
ment, and character enrichment. The initiative is 

based on the multicultural premise that a group 
must recognize and affirm itself before it is able to 
share and appreciate the differences of others.

The MSI partnership and Core Team continues to 
expand to area community colleges. When a male 
student of color first becomes involved in DDP, the 
DDP Transfer Specialist connects the student to the 
Coordinator of MSI at their community college, and 
our community college MSI partners refer eligible 
students to enroll in DDP if they have not already 
done so.

Through generous donations to the GSU Founda-
tion and Alumni Association, GSU is able to offer 
two $500 scholarships per semester to DDP stu-
dents who are also participating in the Male Suc-
cess Initiative program.  

VETERAN STUDENTS AND FAMILIES
GSU’s Veterans Resource Center (VRC) provides 
support to veterans, active-duty service members, 
and their family members who are pursuing their 
education. Most of the department’s staff members 
have a military background and therefore under-
stand military culture and language, an advantage 
in meeting the needs of veteran students and their 
families. 

The Veterans Resource Center provides:
•• Personal meetings with each new veteran who 

enrolls at Governors State University

•• Individualized assistance in navigating the 
application process for GI Bill benefits and 
other sources of financial aid

•• Military tuition rates for active duty, National 
Guard, Select Reserve service members, 
military spouses, and eligible dependents

•• Career transition resources, including an online 
tool that helps students translate their military 
experience into corresponding civilian jobs

•• Academic resources such as computer lab 
access, printing services, tutoring, and Veterans 
Affairs work study positions

•• A private veterans lounge where students can 
receive support, study, and connect socially



In addition, the Veterans Resource Center and 
GSU’s Student Veteran Organization participate 
in events and service opportunities throughout 
the campus and local community. This includes 
volunteering with the American Legion to support 
homeless veterans and current service members, 
and conducting the annual Veterans Entrepreneur-
ial Boot camp for local veterans and veteran stu-
dents to learn about creating and managing their 
own small businesses. The VRC is also a member 
of the Chicagoland Veterans Higher Education Af-
finity Group, which works closely with Chicago area 
colleges and four-year institutions. The VRC takes 
pride in providing the best service possible when 
processing student’s educational benefits and en-
acting programs for the veteran student’s assis-
tance, and collaborates with other regional School 
Certifying Officers to discuss best practices and 
share ideas for initiatives to implement.

To assist students in staying on course to gradu-
ation, the VRC tracks students’ progress using 
GSU’s Starfish platform, known as the GSU STAR 
Student Success Network. Students identified as 
at-risk in their courses are contacted and students 
in need of assistance are connected to support ser-
vices that specialize in assistance for veterans. 

INTERNATIONAL STUDENTS
GSU is home to a diverse population and GSU stu-
dents currently represent more than 15 countries 
around the world. The Office of International Ser-
vices (OIS) at Governors State University serves all 
international students, international faculty/staff, 
study abroad students, and their families. OIS helps 
international applicants navigate the admissions 
process from prospective student status to grad-
uation. OIS recruits international students, collects 
required documents, prepares applications for ad-
missions decisions, and sends admitted students 
the required documentation for their VISA inter-
views abroad. The Office of International Services 
also assists students with questions or concerns 
about maintaining their immigration status, advises 
students on Curricular-Practical Training and Op-
tional Practical Training regulations, and educates 
students on filing the proper paperwork to the Unit-
ed State Citizenship and Immigration Services.

OIS seeks to improve the academic, cultural, and 
social experiences of GSU students. Each semester 

the department hosts an International Student Ori-
entation to both inform new international students 
on how to maintain their immigration status while 
in the U.S. and to acclimate them to GSU and the 
U.S. culture. 

International students who transfer from a DDP 
partner school with a completed associate degree 
may be eligible to receive a discounted internation-
al tuition rate while earning their bachelor’s degree 
at GSU. International students typically pay the 
out-of-state tuition rate at Illinois state universities. 
However, with GSU’s discounted rate, international 
students receive a 35% tuition reduction (percent-
age discount is approximate based on tuition rate 
and multiplier calculation). To be eligible for this 
discount, students must have international student 
status, documentation of their completed associate 
degree and a minimum 2.0 GPA. 

Suggested on and off-campus program-
ming for international students: 
•• Employment workshops to educate international 

students regarding their employment rights and 
benefits under their visa status

•• Organized explorations of  local sites/attractions

•• International cooking classes

•• Cultural programming events

•• Events and celebrations during International 
Education Week

•• An ongoing conversational program to bring 
students together to learn from one another and 
promote international student communications 
with domestic students

ADULT RETURNING STUDENTS
As part of GSU’s commitment to providing ex-
ceptional adult continuing education, GSU offers 
adult learners a flexible, adaptable adult education 
program: the Bachelor of Arts in Interdisciplinary 
Studies. It is a unique program designed for older 
students and provides all of the flexibility required 
by adults who are returning to finish a degree. This 
degree is also designed for community college stu-
dents who transfer with an Associate of Applied 
Science (A.A.S.) degree in addition to the A.A. and 



A.S. degrees. The B.A. in Interdisciplinary Studies 
degree program can be completed on either a part- 
or full-time basis. It offers a choice of 21 minors. 
Along with the ability to customize the coursework 
to meet a student’s specific vocational and career 
goals, students are permitted to transfer up to 80 
credit hours in lower-division courses to GSU.  

GSU’s Bachelor of Arts in Interdisciplinary Studies 
recognizes the hard work that many adults have 
put into building careers along with their various 
life experiences, which is why GSU offers college 
credit for work experience. Along with military ex-
perience, the Interdisciplinary Studies program al-
lows students to earn credits through:

•• CLEP (College Level Examination Program)

•• DANTES (Defense Activity for Non-Traditional 
Education Support)

•• Training through organizations that offer ACE 
(American Council on Education) credit

To demonstrate college level learning through life 
experiences, students can submit a Prior Learning 
Portfolio for College Credit, which is assessed by 
faculty evaluators. Any  awarded credits can then 
be used to accelerate a student’s degree comple-
tion.

HONORS TRANSFER STUDENTS
High achieving transfer students with an honors 
status from their community college are invited 
to join the GSU Honors Program (HP) upon their 
transfer. To promote equity and access, new trans-
fer students can enter the Honors Program re-
gardless of their community college GPA but must 

meet the HP GPA and other graduation criteria at 
the time of graduation. Students can earn points 
towards their HP completion by fulfilling honors 
enhanced courses, HP contracts, Study Abroad, 
research, leadership activities, and completing a 
minor or double major. 

Recipients of the DDP Honors Scholarship are ex-
pected to enroll and participate in the GSU Honors 
Program. To measure if students are on track to 
meet this requirement, the Honors Program and 
DDP work together to communicate about the 
student’s status and to follow up with students in 
danger of not fulfilling this requirement. The DDP 
Honors Scholarship encourages students to earn 
their associate degree while completing the hon-
ors program experience at their community college, 
and aims to create a seamless community college 
to four-year institution honors program experience.

Every academic year, the Honors Program hosts a 
variety of events to benefit all honors students. in-
cluding the annual pinning ceremony, social func-
tions, fundraisers, the annual program retreat, the 
HP study abroad program (which incorporates the 
upper division HP seminar course), and a research 
symposium. The GSU Honors Program Student 
Council is also committed to providing an effective 
communication bridge between faculty, staff, and 
Honors Program students. Students in leadership 
roles within the Council are charged with modeling 
leadership, enhancing learning experiences, devel-
oping initiatives, and promoting connections in and 
out of the class in order to engage students.
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DUAL DEGREE PROGRAM PERSONNEL 
ROLES AND RESPONSIBILITIES 
(ANNOTATED VERSIONS)
Director
•• Manage the operations, strategic plan development, 

programming efforts, and assessment of DDP

•• Hire, train, supervise, lead, and evaluate the DDP 
team 

•• Develop and maintain DDP marketing and 
promotional materials in collaboration with 
Marketing 

•• Seek out DDP eligible lists from DDP community 
college partners

•• Provide DDP student pipeline data and student 
success data to community colleges on a regular 
basis 

•• Act as a liaison to community college partners and 
collaborator with four-year institution constituents 

•• Implement initiatives that support students from 
their enrollment in DDP to community college 
graduation and subsequent transfer

•• Positively represent the four-year institution, 
community college partners, and the Dual Degree 
Program internally and externally

•• Build relationships among and between students 
and staff at both the four-year institution and 
community college partner campuses, as well as 
among other stakeholders

•• Collaborate with other members of the four-year 
institution to help recruit, retain, and graduate four-
year institution students

•• Coordinate processes for DDP scholarships, 
marketing of DDP scholarships, and monitor 
progress and eligibility of scholarship recipients 

•• In collaboration with DDP staff, maintain reports 
of all DDP students and manage data to preserve 
accurate records 

•• Complete/coordinate departmental administrative 
duties, budget and procurement, reporting, and 
committee participation 

Transfer Specialist
•• Advise and assist students in developing an 

academic plan from the time they enroll in DDP 
until the time they complete their associate degree, 
are admitted to the four-year institution, transfer, 

and are assigned an academic advisor 

•• Coordinate and host DDP enrollment activities and 
events 

•• Interpret and develop expertise in program, 
graduation, and community college/four-year 
institution requirements, and communicate them 
effectively to DDP students

•• Develop a rapport with students, create and share 
transfer resources, act as a liaison to the four-year 
institution, and support students’ transition to the 
four-year institution

•• Collaborate closely with the DDP Liaison and with 
other administrators, staff, and faculty at assigned 
community colleges, adhere to their campus 
policies and procedures, and become an integral 
part of the work environment 

•• Monitor and update the academic progress of DDP 
students and inform students and the appropriate 
community college personnel of students’ ongoing 
status in DDP

•• Maintain appropriate forms to facilitate 
recordkeeping, maintain data for all DDP students 
at assigned community colleges, and prepare DDP 
reports 

•• Act as a liaison for four-year institution committees 
or as a representative for special projects, and 
coordinate services with other programs and 
departments

•• Assist in program operations and assessment, 
including participation in continuous improvement 
processes and development and accomplishment 
of unit strategic plan

•• Assist with and/or provide leadership for the 
development and implementation of DDP events 
and ceremonies

Coordinator of Peer Mentoring & 
Transition Programs
•• Develop, manage, and assess an inter-institutional 

peer mentoring program that provides support for 
students from their enrollment in the DDP through 
their associate degree completion, transfer, and 
bachelor’s completion

•• Recruit, hire, train, supervise, and evaluate Peer 
Mentors and Student Transition Assistants 

•• Recruit mentees, effectively match mentees and 
mentors, and track/monitor all components of the 
peer mentoring program

APPENDICES



•• Collaborate with other members of the DDP team to 
recruit and retain students into DDP

•• Develop and implement inter-institutional and 
multigenerational programs to develop students’ 
academic, social, and emotional transitions, along 
with their professional development

•• Coordinate and evaluate all DDP programming 
including serving as the point person, ensuring all 
elements are properly communicated, overseeing 
materials, coordinating roles, and providing 
program data reports

•• Collaborate with and build relationships with 
community college and four-year institution 
departments to foster student success, leadership, 
and degree completion

•• Create and monitor online and face-to-face social 
networks 

•• Accompany assigned students to programs 
sponsored through DDP and actively promote 
leadership, accountability, and best practices in 
student development

•• Act as a liaison for four-year institution committees 
or as a representative for special projects 

Peer Mentor 
•• Serve as a mentor to DDP students at the 

community college and four-year institution 

•• Help newer DDP students adjust to the demands of 
higher education while building a social network

•• Make individual and group contacts and 
connections with mentees and participate in social 
activities, specialized workshops, and community 
service

•• Meet with DDP students to assist with items 
such as transition steps, goal setting, overcoming 
obstacles, navigating institutional systems, and 
locating resources

•• Introduce potential DDP students to a Transfer 
Specialist

•• Coordinate community service activities as assigned 

Student Transition Assistant
•• Support the mission of DDP by helping to give 

students a seamless transition from associate to 
bachelor’s degree programs

•• Serve as a thoughtful guide for DDP students new 
at the four-year institution 

•• Act as a knowledgeable facilitator who provides 
pathways to people and resources

•• Be a reliable and energetic role model and 
advocate for student success

•• Coordinate welcome activities/receptions for DDP 
students and coordinate community service 
activities as assigned 

•• Assist in the planning and implementation of all 
DDP events 

Liaison (Community College Employee)
•• Serve as the point of contact for negotiating 

location, days, and times for DDP Transfer 
Specialist visits

•• Act as the primary designee to sign new DDP 
enrollment forms (and, if desired, assign advising/
counseling staff as designees)

•• Fulfill the role of principle recipient of DDP data 
reports, DDP Newsletters, scholarship recipient 
lists, and other DDP reports, lists, and news

•• Disseminate DDP enrollment, program, and staff 
updates to community college personnel 

•• Represent the partner community college at DDP 
ceremonies, as available

Memorandum of Understanding 
(Sample Elements)
1. Program Structure

•• Guidelines for student eligibility and enrollment 
in DDP (as well as any program exceptions for 
enrollment)

•• Specifics regarding the provision, duties, and 
outcomes of academic advisors and advising 
sessions

•• Details on the authorization for disclosure of 
education records from each institution, how the 
authorization is to be collected, and what can be 
disclosed as a result of the authorization 

•• Policies and procedures that students must adhere 
to for each institution

•• Requirements students must meet to continue 
as an active DDP student (both at the community 
college and four-year institution)

•• Services students have access to at the community 
college and four-year institution 

•• Applicable tuition rates and financial aid processes 
for students while enrolled at the community 
college 

•• Disclaimer that coursework at the community 
college is subject to transfer credit policies at the 
four-year institution 



•• Process for students to withdraw (and stipulations 
for students to automatically be withdrawn) from 
DDP 

•• Data sharing agreements (what will be shared, with 
whom, and when)

•• Statement of non-discrimination 

2. Requirements students must meet to qualify for 
the four-year institution tuition- lock in/guaranteed 
tuition plan (and an outline of the tuition lock-in 
details)

3. Recordkeeping and protection/privacy responsibili-
ties of both institutions 

4. Term(s) of the agreement as well as the process 
and conditions for terminating the agreement

5. Statement indicating each institution serves as an 
independent contractor

6. Disclaimer that the agreement is intended to be 
non-exclusive 

7. Establishment that the signed agreement con-
stitutes as the entire agreement and may not be 
otherwise changed without written consent from 
both parties

8. Acknowledgement that this joint agreement shall 
be governed and construed in accordance with 
the substantive laws of the State regardless of any 
conflict of laws provision 

9. Community college and four-year institution signa-
tures, solidifying the agreed upon responsibilities of 
both parties

Dual Degree Program Enrollment Form, 
Process, and Marketing
Suggested Components of Enrollment Form

•• Program goal(s)

•• Student benefits

•• Student eligibility requirements

•• Requirements student must meet to remain in DDP

•• Student consent to allow staff from the community 
college and four-year institution to share and 
review academic progress, enrollment status, 
program completion status, and financial aid 
eligibility 

•• Accrediting bodies of both institutions

•• Statement of non-discrimination 

•• To be completed by student:

o Checkbox for International Student Status, if 
applicable

o Community College ID#

o Name

o Address

o Home and Cell Phone

o Personal and School E-mail

o Date of Birth

o Gender

o Intended Four-Year Institution Major 

o Checkboxes For Indication Of:

	Types of Financial Aid Currently Receiving

	 Veteran or Active Duty Status

	 Ethnicity Origin

	Mother’s Education

	 Father’s Education

o Student’s Consent Statement

o Student’s Signature and Date

•• Equal Opportunity disclaimers

•• Indications of optional sections

•• Methods to submit DDP Enrollment Form

•• To be completed by community college:

o Number Of Credits Completed By DDP Candi-
date

o GPA

o Current Program

o Name and Title of Community College Repre-
sentative

o Signature and Date

o Disclaimer: I attest that the above student is 
currently admitted and is in good academic 
standing

Suggested Enrollment Process

•• Student completes enrollment form

•• Enrollment form is processed

•• Student’s information is entered into DDP database

•• DDP welcome letter and DDP profile (to collect 
information such as student’s interests, obstacles/
challenges, and goals) are sent to student

•• Student’s e-folder is created

•• Student meets with DDP Transfer Specialist

•• Academic plan is developed

•• Student attends DDP Induction/Orientation  
 



Enrollment Marketing (DDP Marketing Outlets at the 
Community College)

•• Word of mouth (direct referrals from faculty, staff-
most often advisors, and current students)

•• Tabling events

•• Classroom and workshop presentations

•• Admissions events

•• Program events and banquets 

•• Electronic notice to DDP-eligible students

•• Postcard to DDP-eligible students

•• Social media

•• Flyer/bulletin

•• Campus newspaper ads

•• Local newspaper articles

DUAL DEGREE PROGRAM SCHOLARSHIP 
FORM AND PROCESS
Suggested Components of Scholarship Form

•• Scholarship description

•• Application deadlines

•• Criteria

•• Application procedures

•• Scholarship recipient responsibilities 

•• Contact information for submitting application and 
required documents

•• Application section to be completed by student:

o Checkbox for Categories of Financial Aid Eligi-
bility (if applicable to scholarship)

o Checkbox for Membership in Honors (if appli-
cable to scholarship)

o Checkbox for GPA Requirement

o Four-year Institution ID#

o Name

o Address

o Home and Cell Phone

o E-mail

o Anticipated Four-Year Institution Semester of 
Enrollment

o Cumulative GPA

o Anticipated Four-Year Institution Major

o List of Previous Colleges/Four-Year Institutions 
Attended (name and year of attendance)

o Personal Statement (per prompt)

•• Scholarship application checklist 

•• Contact information for submitting application and 
required documents

•• Attachments: recommendation form and FAQ page 
 

SUGGESTED SCHOLARSHIP PROCESS

•• Where applies, confirm FAFSA completion and 
financial aid eligibility (at the four-year institution), 
and Honors membership (at the community 
college) 

•• Convene scholarship committee meeting prior to 
application deadline to review scholarship criteria, 
deadlines, scoring process, and a blank copy of 
the application forms

•• Scan all application materials received for each 
applicant and redact all personally identifiable 
information and school references 

•• Provide redacted application materials, scoring 
form, blank copy of application forms, and 
condensed applicant list (with students still 
unidentified) to scholarship committee 

•• Convene scholarship committee meeting to review 
scoring, select awardees, and select alternates

•• Update scholarship databases to indicate students 
awarded and declined, then notify students

•• Send Thank You e-letter to all recommenders 
(along with a link to upcoming scholarship 
deadline and encouragement to spread the word)

•• Notify DDP Liaisons of awarded students from their 
community college

•• Schedule and conduct scholarship meetings with 
all new recipients to:

o Welcome them to the four-year institution

o Review all scholarship details and thoroughly 
discuss the scholarship terms of eligibility

o Receive student’s signature on their scholar-
ship terms of eligibility and provide student with 
a copy 



o Review final transcript for awarded degree and 
final GPA

o Where applies, review final FAFSA and financial 
aid eligibility status

o Confirm four-year institution enrollment status 
and contact information 

o Notify student of next steps regarding scholar-
ship awarding process

•• Forward list of awarded students to any applicable 
personnel (such as Financial Aid for scholarship 
awarding/processing and Honors for notification of 
incoming students)

DUAL DEGREE PROGRAM TRAINING
Sample Elements for New Transfer Specialist Training

•• Duties, responsibilities, and expectations

•• One-on-one session with Director

•• Academic advising best practices

•• Academic program information sessions and 
reviews

•• Campus introductions and tours

•• Campus resources

•• Catalog, transfer guide, and articulation 
agreements 

•• DDP events and ceremonies

•• DDP forms, databases, and reports

•• DDP history, program components, policies, 
workflow/timelines, and procedures

•• DDP marketing and enrollment activities

•• Four-year institution admissions criteria, policies, 
and procedures

•• Human Resources session(s)

•• Individual and team assessments

•• Introductory outreach to students

•• Meetings with designated DDP Liaisons for 
introductions and review of community college 
catalog, academic programs, resources, policies, 
and procedures 

•• Professional development opportunities

•• Student records and FERPA

•• Teambuilding

•• Technology and the Student Information System 

Sample Elements for New Student Staff Training

•• Duties, responsibilities, and expectations 

•• Applying icebreakers in group and one-on-one 
settings

•• Case studies/What Would You Do?

•• Community college and four-year institution 
resources research 

•• Conflict resolution

•• DDP history and program components

•• Diversity and inclusion

•• Individual and team assessments

•• Leadership

•• Office conduct and telephone/email etiquette

•• Teambuilding

•• Tips for effective communication and listening skills 

•• Title IX, bystander intervention, and ethics

HIGH IMPACT PRACTICES: STRATEGIES 
FOR IMPLEMENTATION
Collaborative Assignments and Projects 

This high impact practice combines “learning to work 
and solve problems in the company of others, and 
sharpening one’s own understanding by listening 
seriously to the insights of others, especially those with 
different backgrounds and life experiences” (para. 7).  
 

Ways to incorporate collaboration into the DDP program

•• DDP Peer Mentors can be paired and assigned 
the task of coordinating monthly DDP community 
service projects, researching and presenting 
at DDP workshops, or leading a segment at a 
ceremony or workshop 
 



•• Peer Mentor dyads can be formed and held 
responsible for planning joint mentor/mentee 
outings and completing event preparation steps 
together, challenging them to listen to one another 
and work together

•• Establishing a DDP scholarship committee seat 
specifically for a DDP Peer Mentor exposes student 
leaders to professional scenarios of collaboration 
and strategic thinking

•• Small group roundtable sessions at DDP 
workshops also engage and encourage 
collaboration

Service and Community-Based Learning 

Through this high-impact practice, students are given 
the opportunity “to both apply what they are learning 
in real-world settings and reflect” as well as “model the 
idea that giving something back to the community is 
an important college outcome, and that working with 
community partners is good preparation for citizenship, 
work, and life” (para. 10). 

Advantages of a Community-based Learning Approach

•• DDP students are invited to participate in ongoing 
DDP community service projects, allowing students 
to apply their skills and strengths in service work 
with community partners, providing them with 
direct, hands-on experience

•• Community service projects can be coordinated 
around career fields, making the project even 
more specific to applied skills

•• As a post-discussion to community service projects, 
DDP students can be asked to collectively share 
the connections made and the lessons learned 
from the project

•• To continue to encourage reflection, volunteers 
can be sent community service evaluations that 
challenge them to express the most impactful 
portions of the project

Diversity/Global Learning

A high impact practice that helps students “explore 
cultures, life experiences, and worldviews different 
from their own” (para. 9), ensuring a more global 
approach to education takes careful and conscious 
planning. 

Considerations for incorporating diversity/global learn-
ing into a DDP curriculum

•• When preparing program agendas for DDP 
workshops, it is imperative that a conscious 
effort be made to incorporate and address 
topics such as diversity, inequality, and cultural 
differences. Workshops centered on career tools, 
for example, could feature presentations and 
activities on cultural communication, gender and 
diversity dynamics in the workplace, and cultural 
competency

•• All workshops should incorporate networking 
opportunities for students and staff

•• Peer Mentor training should involve interactive 
sessions about diversity and inclusion, effective 
listening, perception, critical thinking, and the tools 
for an open-minded perspective

•• Program organizers should make space for 
differences between mentor and mentee rather 
than matching them too closely



NOTES
_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________



NOTES
_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 



NOTES
_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________



Printed June, 2019, (electronic version updated September, 2019) 
with the generous support of The Kresge Foundation


