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TEACHING AUTOETHNOGRAPHY: LITERATURE REVIEW

Literature Review
Introduction
Autoethnography focuses on the many sides of personhood and creates a fresh way of
writing about the socio-cultural experience (Reed-Danahay, 1997). Autoethnography means
different things to different scholars, researchers, and writers. A direct definition of
autoethnography assessed by talcing apart the word which divides into "auto meaning self',
"ethno meaning culture(s) or people(s)" and "graphy meaning a representation, description, or
showing" (Bochner & Ellis, 2006, p. 112). Autoethnographers vary on the amount of stress that
they put on the different aspects of this scholarship; between the "process (graphy)'', "culture
(ethno)", and on the "self (auto)" (Ellis & Bochner, 2000, p. 740).
Autoethnography is a method and a written product that "interweaves" (Atkinson,
Coffey, & Delamont, 2003, p. 68) "the self and the social" (Reed-Danahay, 1997), it works by
"cQnnecting the personal to the cultural" (Ellis & Bochner, 2000, p. 739), and deals with
narratives that are "reflected upon, analyzed, and interpreted within their broader sociocultural
context" (Chang, 2008, p. 46). Ferdinand (2009) has noted that "lived experiences lie at the
heart of auto-ethnography" (p. 4). A focus on the cultural and social aspects of one's personal
experience is important to autoethnography. Autoethnography is an "interpretive or critical
analysis of a social setting or situation that connects 'the personal to the cultural'" (Merrigan &
Huston, 2009, p. 234). It links individual experience with the broader socio-cultural experience.
The use of autoethnography has been on the incline during the past decade in both
interpretive and critical scholarship (Merrigan & Huston, 2009). The modem day usage of
autoethnographic scholarship and writing refers to the "self' as the "ethnographer self' (Chang,
2008, p. 46). Or in other words, the "self' means that the researcher themself writes about their
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own personhood. The life of the researcher is the researched subject. Neumann (1996)
recognizes that the current focus of autoethnography deals with, accepts, and supports inquiries
into culture and personhood. Autoethnography is like ethnography in that they are both
dedicated to "studying other people", but where autoethnography differs is in the connection
between the ''the autobiographical Here and the ethnographic There" and places simply "the
dynamics of self-other engagement" (Hanson, 2004, p. 185). Autoethnography is also different
from ethnography in that it "takes the interactionist notion of participant observation and adds to
it the explicit presence of the author" and this adds to the field of study more than just
"background stories from fieldwork" that may be included in ethnography (Dillow, 2009, p.
1346). Autoethnography is both a process that makes inquiries into the individual experience
that then transcends the idea of experience being uniquely personal to assess broader sociocultural phenomena and a product that displays this process of connecting the personal to the
social and cultural world so that others can experience it as well.
To better understand this relationship between process and product I begin by covering
the history, philosophies, and paradigmatic considerations of autoethnography before taking a
look at it as both method and product, both of which have ethical considerations. Then the
concepts of measurement and reflexivity will be explored through a discussion of their place
within autoethnographic research and written scholarship. Support and concerns regarding the
use of autoethnography is covered through the presentation of scholar' s positive viewpoints and
the negative aspects of this sort of scholarship. Finally I will turn to autoethnography's place
wit..1-iin communication studies and how to apply these concepts to a collegiate workshop on
autoethnography.
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History of Autoethnography

Autoethnography and many of the related writing forms started out of the '"crisis of
representation' in the social sciences and humanities" during the 1980s which began the debate
on the "politics of linguistic representation of cultures" (Spry, 2001, p. 34). Pratt describes
autoethnography's past as emerging from marginal dialog "and identifies the material, political,
and transformative dimensions of representational politics" (Neumann, 1996, p. 191). The term
autoethnography has had many different definitions throughout its inception and the use of this
word has been traced back more than thirty years by literary critics, anthropologists and
sociologists (Reed-Danahay, 1997). Autoethnography as method and as a written product has a
histcry that "can be traced through two veins" but mainly focused on ethnographic accounts with
the addition of "life history" (Reed-Danahay, 1997, p. 4).
The earliest reference to "auto-ethnography" and was made in a publication in 1975 by an
anthropologist named Karl Heider (Chang, 2008; Ellis & Bochner, 2000; Reed-Danahay, 1997).
Heider clarifies the usage of "auto-ethnography" as "'auto' for autochthonous" accounting for
"what people do," as well as "'auto' for automatic," addressing the simplicity of the "routineeliciting technique" (Reed-Danahay, 1997, p. 4). For Heider, the "self' referred to people who
were informers of cultural experience, where in his research of the Dani people, his reference to
the "self' denotes the Dani people's account of their cultural experience (Chang, 2008). This use
of autoethnography denoted that the everyday experience is what autoethnography is about, not
necessarily that the researcher was the one being researched as it is used today.
Another early usage of"auto-ethnography" in publication was by David Hayano in 1979
(Chang, 2008; Ellis & Bochner, 2000; Reed-Danahay, 1997). He defines "auto-ethnography" as
a study of anthropologists' or ethnographers' "own people" (Chang, 2008, p. 47; Ellis &
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Bochner, 2000; Reed-Danahay, 1997, p. 4-5). Hayano refers to the '"insider' status" of the
researcher as the way to decipher what is considered autoethnography and what is excluded
(Reed-Danahay, 1997, p. 5). What is not considered autoethnography in Hayano's view is
research done by a researcher that is not a part of the group being researched. This is where the
researched culture is "among a distinctly different group than [the researcher's] own" (ReedDanahay, 1997, p. 5). It is important to note that Hayano does not conflate the term "native"
with insider status; being considered a "native" is not a requirement for conducting
autoethnographic research (Reed-Danahay, 1997, p. 5). As an example, Hayano labeled himself
as an insider of a group because he felt that he identified with a certain "card-playing culture";
through his connection to this group, he viewed them as his "own people"; with his personal
history, he connected autobiographic research with the cultural research that he conducted for his
autoethnographic writing (Chang, 2008, p. 47). As long as the researcher claimed that they were
somehow apart of a culture or group, then that person can conduct research under the
autoethnographic banner. This is similar to today's usage as the writer and researcher is writing
about something that they are a part of, such as a culture, group or social system, starting from
their own lived experiences. Hayano's incorporation of autobiographical information is similar

to the autoethnographic work today; how his usage differs is in the cultural research which
currently starts from the researcher own experience.
Philosophy of Autoethnography for Qualitative Research

Autoethnography challenges modem perspectives of the total and complete separation of
the researcher and researched (Granger, 2011). Autoethnography is a research method that is
"grounded in postmodern philosophy" and with that the "postmodern ideology", which uncovers
the failings of a "traditional reliance on neutrality and objectivity" (Wall, 2006, pp. 1 & 9).
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Denzin (1997) notes that there are numerous complications with a realist viewpoint of the world
that focuses on "firm and steady truths" (F. 265). A realist viewpoint overlooks ''the parallax of
discourses", furthers a "commitment to mimesis", involves "confusions over lived experience
and its representation", and perpetuates a belief in the "primacy of voice and vision" (Denzin,
1997, p. 265). As Granger (2011) notes~ this idea of a "stable subject" does not reflect the
experiences of "interruption and contradiction, repetition and reworking, learning, and
wtlearning and relearning" (p. 54) that people experience throughout life. The idea of a
universal truth is problematic as people, cultures, and societies change throughout life and time.
Autoethnography is a contemporary form of inquiry that challenges the established
ideologies of inquiry as well as "traditional writing conventions that attempt to validate empirical
science and uphold the power that accompanies scientific knowledge" (Wall, 2006, p. 4). Within
the scientific framing, traditional ways of knowing are favored over the "ways of inquiry that
connect with real people, their lives" which "are seen as soft and fluffy" and are viewed as not
really adding value to scholarship (Wall, 2006, p. 2). Denzin (1997) notes that through a
modernist epistemology, there is a production of "information and knowledge but not
understanding" (Denzin, p. 265). The misperception and misrepresentation of lived experience
is a critique of the modernist perspective. The notion of communication being situational and
interpreted in many ways is lost in this perspective. Autoethnography works towards
understanding in the way that it starts with personal experience but does not stop there, expands
to the social experience, and its product allows audiences to experience another person's or
culture's experience.
Goodall (2004) makes the observation that there is a larger scope to human life than just
"empirical facts" about "who we are" (p. 187). The spirit of postmodernism lies within the
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"many ways of knowing and inquiring are legitimate and that no one way should be privileged"
(V/all, 2006, p. 2). Autoethnography can provide insight into culture in a "reflexive, personal,
and emotional" way through not only interpretation and analysis but also by "posing more
questions than it answers" (Rambo, 2007, p. 364). The autoethnographic method produces "an
account of personal experience" and within this style, "readers may generalize";
"autoethnographers do not claim to be scientists, producing knowledge of predictive value for
the purposes of controlling outcomes" (Rambo, 2007, p. 364). Autoethnography is a
postmodern method that complicates the ideals of a universal truth, allowing for scholarship that
shows the links between personal experience and socio-cultural construction and allows readers
to experience different viewpoints in which they are given the license to come to their own
conclusions.
Autoethnography can also be viewed as scholarship that "defiies] and blur[s] the
boundaries between the arts and the social sciences" (Rambo, 2007, p. 364). Autoethnographers
view the importance of an expected obscuring of distinct methodological classifications
(Gocdall, 2004). Autoethnography connects "pasts, presents, and futures of qualitative inquiry"
while also redefining "old spaces" and uncovering "new spaces" (Atkinson, Coffey, &
Delamont, 2003, p. 68). This scholarship "reworks the dichotomies between subjectivity and
objectivity, autobiography and culture, the social and the self' (Atkinson, Coffey, & Delamont,
2003, p. 68). Atkinson, Coffey, and Delarnont (2003) view autoethnography as something that
"widens/blurs/disrupts the boundaries of qualitative research" (p. 68). It "expands and opens up
a wider lens on the world, eschewing rigid definitions of what constitutes meaningful and useful
research" (Ellis, Adams & Bochner, 2011 , p. 274). Autoethnography can also be viewed as a
"particular perspective on knowledge and scholarship" in addition to a research method and

TEACHING AUTOETHNOGRAPHY: LITERATURE REVIEW

7

written product (Adams & Holman Jones, 2008, p. 374). Through these views of
autoethnography, there are many possibilities for what autoethnography is and what it can
become as well as the opportunities to expand, interrupt, and rework qualitative inquiry in
general.
Paradigm Considerations for Autoethnography
Autoethnography uses researcher's personal experiences to make sense of their
experience at the culture level by going beyond the "interpretive paradigm values of subjectivity
and rich description" (Merrigan & Huston, 2009, p. 234). The use of autoethnography "has been
important in breaking down the fac;ade of objectivity and freedom from bias in the dominant
positivist paradigm, lending support for research methods that rely more on subjectivity, such as
qualitative methods as a whole" (Wall, 2006, p. 2). Partiality within research has informed
various views of traditional research practice as well as more innovative research methods such
as autoethnography, which is viewed as being too susceptible to subjectivity, versus the
traditional goal of objectivity. Subjectivity in autoethnography is something that is necessary
since this method is dealing with personal experience and cultural phenomena. Berry and
Warren (2009) explain subjectivity as a "complex outcome of diverse cultural experiences" (p.
604). When addressing scholarship that deals with cultural experience, subjectivity seems well
suited to be a welcome component of knowledge production. The autoethnographic approach to
research" acknowledges and accommodates subjectivity, emotionality, and the researcher's
influence on research, rather than hiding from these matters or assuming they don't exist (Ellis,
Adams & Bochner, 2011, p. 2 74). This method and writing style allows all aspects of culture
and society to be explored and viewed from a standpoint that acknowledges social construction.
Autoethnography deals with the idea that personal experience is a cultural construct and
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functions within the postmodern paradigm; poststructionalism is one epistemology that informed
the postmodern view of "cultural studies and interpretive interactionism" (Denzin, 1997, p.
264). Autoethnography is considered a poststructuralist research method and product; it
addresses broader socio-cultural communication starting with the personal experience and/or
personal identity.

Interpretive and Critical Autoethnograpby
Autoethnography as a research method can be used "in ways that fit the assumptions of
the interpretive and/or critical paradigm" (Merrigan & Huston, 2009, p. 234). Through the
interpretive lens, researchers look to "evocatively narrate the selves' experiences in diverse
cultural settings" (Beny & Warren, 2009, p. 602). Interpretative approaches are used to better
understand communicative phenomena at the socio-cultural level. An autoethnography
functioning within the interpretive paradigm can involve studies that analyze the "communal
function of communication", which are "the ways that communication is used to create and
affirm shared identities", through data that emerges from the researcher's personal experience(s)
(Merrigan & Huston, 2009, p. 237). Interpretive scholarship "stops short of evaluating
participant's cultural communication" (Merrigan & Huston, 2009, p. 238).
In critical scholarship, scholars seek out ways that allow for interrogation of personal
experience to analyze "participation in power and privilege" (Fassett & Warren, 2007, p. 105).
This type of autoethnography evaluates and then suggests reform (Merrigan & Huston, 2009). In
aut0ethnographic scholarship, Hanson (2004) notes that critical objectives can be met by
addressing what reifies or counters mainstream views. Fassett and Warren (2007) write about
the power of autoethnography in that an "author's very (in)actions create and sustain complex
social phenomena, including hows/he understands identity, power, and culture" (p. 47).
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Autoethnography not only displays culture but is also involved in the production of culture and
in the possible reification of cultural norms which is a focus of critical scholarship. Personal
experience and identity are already situated within cultural, historical, social, political, and
ideological frameworks; a critical approach to autoethnography can assess implications and
provide opportunities to address communication as a socio-cultural construction.
Critical Autoethnography and Queer Theory
Adams and Holman Jones (2008) try to change the character of how autoethnography is
conceived through the conjunction of queer theory and autoethnography. Queer theory works to
show normative frameworks and cultural reclamation while working to maintain a theoretical
positioning that is not fixed (Adams & Holman Jones, 2008).
Both autoethnography and queer theory share conceptual and purposeful affinities: both
refuse received notions of orthodox methodologies and focus instead on fluidity and
intersubjectivity, and responsiveness to particularities. Both autoethnography and queer
theory embrace an opportunistic stance toward existing and normalizing techniques in
qualitative inquiry, choosing to "borrow" "refashion" and "retell" methods and theory
differently (Adams & Holman Jones, 2008, p. 379).
At~toethnography

and queer theory espouse the denial of conventional methods, favoring fluent

motion, accessibility between established subjects, and openness to specificity while also
supporting the prospect of viewing methods and theories in another way through deriving and
adapting. This combination of queer theory and autoethnography can be made and meets the
goals in both areas. Viewing queer theory and autoethnography as dependent on each other
helps to support work ''that becomes", ''that acts as ifrather than says it is", and acknowledges
that '·text fixes and solidifies experience but that experience is not fixed or solidified" (Holman

9

TEACHING AUTOETHNOGRAPHY: LITERATURE REVIEW

10

Jones & Adams, 2010, p. 143).
Gingrich-Philbrook's (2005) idea that autoethnography should be viewed as scholarship
that is not a fixed orientation but a wide-ranging practice, suggests to Adams and Holman Jones
(2008) that taking on this notion creates a central positioning of the "politics of knowledge and
experience" within the realm of"what autoethnography is and does, as well as what it wants to
be and become" (p. 375). This opens up the possibilities of autoethnography in numerous ways,
including the political aspects of experience and identity in everyday life. This collaboration of
queer theory and autoethnography helps to bring to light the political nature of experience and
discourse; it "means working our politics" into ordinary discourse with harmless intent, declining
to discipline others' views, and works to keep others human rather than making "them out as
monsters" (Holman Jones & Adams, 2010, p. 150).
Hinging autoethnography and queer theory means conversing about the ways that we-as
teachers, writers, researchers, activist, humans-try to document, ease or eliminate, and
bear witness to harmful social practices, occasions of relational violence, and the trials
and tribulations of (desiring) normalcy (Holman Jones & Adams, 2010, p. 148).
The "hinging" relationship between queer theory and autoethnography allows for the momentum
of questioning of autoethnography towards that of"practicality, necessity, and movement" rather
tha.rijust debating the issues of"legitimacy, value and worth" (Holman Jones & Adams, 2010, p.
150). Making autoethnography and queer theory ajoint venture works quite synergistically; both
concepts have many goals in common and infusing autoethnography with queer theory and
viewing autoethnography as a queer methcd opens up many possibilities.
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Autoethnography as Research Method
Autoethnography is "related to grounded theory" which "is a methodology used to
develop theories by systematically gathering and analyzing field data" and "naturalistic inquiry"
which is ''the study of how people behave when they are absorbed in genuine life experiences in
natural settings" (Merrigan & Huston, 2009, p. 233). What this research method relies on is a
methodical assemblage and investigation of information from a person's candid lived experience
(Merrigan & Huston, 2009). Autoethnography as a research method employs the researcher's
own autobiographical history to "analyze and interpret their cultural assumptions" (Chang, 2008,
p. 9). But autoethnography is more than just autobiographical as it is the experiences of the self
that can be intentionally explored for the cultural interplay "through language, history, and
ethnographic explanation" (Ellis & Bochner, 2000, p. 742). Autoethnography functions with
researcher and research subject as the same person (Granger, 2011). It makes the writer a subject
that can be studied and through the self-analysis and reflexivity of the self, experiences can be
recognized as something that is linked to culture and can examined for meaning (Dillow, 2009).
Because autoethnographers are both researcher and researched, there is a "boundary-crosser"
notion that happens, a "role can be characterized as that of a dual identity" (Reed-Danahay,
1997, p. 3). To Berry and Warren (2009), autoethnographers are "cultural agents" who are out to
seek increased understandings of "culture and subjectivity" through the investigation of their
own experiences; in which "experience is a situated, cultural phenomenon" (p. 603). The
researcher is the autoethnographers, researching their own selves as the subject; subjectivity is
allowed and personal experience is privileged.
There are many ways to conduct autoethnographic research. The most important aspect
of this research is that it uses "personal experiences as primary data" (Chang, 2008, p. 49). But
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autoethnographers can go about retrieving this primary data in many ways. Autoethnographers
take their "field data" by "participation, observation, interview, and document review" of their
own lives (Chang, 2008, p. 49). Autoethnographers substantiate their data by addressing
multiple sources and "contents from multiple origins" and through analysis and interpretation,
find "cultural meanings of events, behaviors, and thought" (Chang, 2008, p. 49). Field notes
cannot provide an unselective view of an event (Bochner & Ellis, 2000). As Bochner and Ellis
(2000) explain, "narrative is always a story about the past, and that's really all field notes are-one
selective story about what happened written from a particular point of view for a particular
purpose" (p. 750). If the desired outcome of autoethnographic scholarship is "representation",
then Bochner and Ellis (2000) suggest that it is "best to have as many sources and levels of story
recorded at different times as possible" (p. 750). And for those who want to provide an
autoethnographic account that is "closer to art than science", then the focus should "not be so
much to portray the facts" of the situation but rather "convey the meanings" that are "attached to
the experience" (Bochner & Ellis, 2000, p. 751). Utilizing notes from experience to write about
an experience is useful but not required, for example, if''you are writing about an epiphany"
which is typical in autoethnographic research, "you may be too caught up in living it to write
about it" (Bochner & Ellis, 2000, p. 751). Narrative is used in two ways in autoethnography,
during the research phase when the researcher is working to make logic connections to
comprehend personal experience that informs cultural knowledge and then in the final written
product (Dillow, 2009).

Autoethnography as Product
There are also many different titles used for writing that functions like autoethnography:
"personal narratives ... personal essays ... self-stories ... first-person accounts ... autobiographic
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ethnography ... new or experimental ethnography. .. sociopoetics" (Ellis & Bochner, 2000, p.
739). Autoethnography is associated with and many times combined with many different titles
such as "autobiographical ethnography, new ethnography, and performative writing" (Fassett &
Warren, 2007, pp. 46-47). Many forms of autoethnography are taking shape, some examples are
in "art, photography, personal essays, fiction and literature, diaries (both on- and off-line), plays,
dance film and video, music, and museum and art instillation" (Ellis, 2004, p. 193); it also shows
up as "ethnic autobiography, fiction, memoir, and texts" (Neumann, 1996, p. 191).
Ellis and Bochner (2000) note that there are numerous ways to compose an
autoethnography and that the style chosen hlnges on the writer's placement "along the
continuum of art and science" (p. 750). Writing that is focused more on the artistic side of
autoethnographic writing, Bochner and Ellis (2000) note that writers should have their writing
invite the readers to be involved in the story; to provide evocative accounts that stimulates
evocative responses, promotes self-reflection, and motivates self-assessment with regards to the
relationship between the reader and what they are reading; and finally, the reader should be able
to experience the situations that are written on the page. In autoethnography "one's unique
voicing ... is honored" unlike other traditional research forms (Gergen & Gergen, 2002, p. 14).
Some conventions of autoethnography are viewed as "expressed through alternative means of
representation" including short narratives, poetics, and performance pieces utilizing such writing
methods like "dramatic recall, flashback and flash forward'', and the possibly for "unusual
phrasings and colloquialisms, puns, allusions, and interior monologue" (Ferdinand, 2009, p. 4).
Poetics can create "call-and-response" between the "I" and the "Other" (Spry, 2001, p. 34).
Since autoethnography attaches the individual to the social, it is important to have stories
that light up the connections between the two (Granger, 2011). Autoethnography 1'shows how
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lives are lived and experienced" (Dillow, 2009, p. 1346). Autoethnographies are stories
accompanied by theory that are situated in a particular time and context involving "people, time,
culture, and space" (Ferdinand, 2009, p. 8). Autoethnographers write in a way that is in an "open,
ongoing, dialogue with oneself and an audience" (Rambo, 2007, p. 364). Autoethnographic
writing is easily comprehensible, emotionally provocative, and provides meaning to the reader
on an individual level (Ellis & Bochner, 2000). Autoethnography allows a reader to experience
another person's life experiences which allows for the reader to be motivated critically reflect on
their lives (Ellis & Bochner, 1996). As Ellis and Bochner (1 996) put it: "you recontextualize
what you knew already in light of your encounter with someone else's life or culture" (p. 23).
Autoethnography should display "multiple layers of consciousness" (Ellis, 2004, p. 37). An
autoethnography should be a commanding written piece that shares the "intimate involvement
with people and lives" (Dillow, 2009, p. 1346). Ellis (2004) believes that "good
autoethnographic writing truthful, vulnerable, evocative, and therapeutic" (p. 135).
While many autoethnographies address difficulties and problematic experiences that are
emotionally evocative, Gingrich-Philbrook (2005) reminds us that autoethnography does not
have to evoke tears. Autoethnography can be written so that the reader experiences what the
writer is writing about, for example Corey and Nakay~a's (1997) "Sextext" tries to
communicate "desire by writing desire" through writing that evokes reader involvement in the
"sensation" and creation of a "particular kind" of "desire" (Fassett & Warren, 2007, p. 4 7).
Ellis' (1997) use of multiple voices in her writing, interrupting the narrative, experiences,
citations, and "voices from other texts" which is constructed as a dialog between multiple voices
that works to tilt the author's "authority by holding it up for readers to inspect" (p. 119-120).
Autoethnography can take many shapes, use many different linguistic and literary tools, and
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utilize many different ways to create sensations for the reader. No one way is more correct over
another way of writing or style within autoethnographic scholarship. Academic writing can be
mixed with artistic writing and to what extent each type of writing style is used is up to the
author and what they are trying to accomplish with the autoethnographic piece.

Ethics
Researchers working with "human subjects, are charged with adhering to the ethical
principle of confidentiality" which means that in autoethnographic inquiry there is a need for
"researchers to adopt creative strategies in practicing the principle" (Chang, 2008, p. 56). Ellis
(2004) comments on how autoethnographers' ethics should function like those of journalists,
"committed to the public good, their right to know, and to doing no harm" (p. 149).
Our subjects might disagree with our representation of shared experiences or they might
question our decision to write about an experience in the first place, but we should be
willing to confront these issues ... We must hold ourselves to a high ethical standard so
that we are fully accountable, not just responsible, for our writing (Medford, 2006, p.
862).
A very important query that autoethnographers should have when they write is that they should
assess ifthe writing is of possible harm to others (Medford, 2006; Tolich, 2010). Two things
that autoethnographers should be careful about are topic choice and that the writer and others
that are located within the autoethnographic writing are exposed (Tolich, 2010).
There are associated costs to doing autoethnography and possible negative results from
publishing autoethnographic writings: the writer could have from the person depicted on the
page but that former self is still there "because it's on paper;" vulnerability created by the nature
of printed works; a "tangible cost" of publishing to those who are "not tenured" and trying to
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obtain "a university position;" the possibility of being "pathologized" or "pathologizing others;"
the desire to not disclose certain published works to certain people in certain situations; and "a
dual risk" of needing to "publish or perish" or "publish and perish" which they describe as a
"really difficult situation for people who are not in tenured position" (Flemons & Green, 2002,
pp. 167-169). Ellis (2005) has advice for autoethnographers; one aspect that people should be
aware of and tentative about is the desire to fling oneself into the practice of "exploring their
own lives and the lives of intimate others" (p. 305). She notes that in autoethnography, research
should be viewed as an autonomous process as there are other subjects involved, it is more
complicated because other lives are involved and it is not just "research for others" but rather it
is "their lives" (Ellis, 2005, p. 305). Those who do autoethnography ought to be certain that they
are "being sensitive to other people" (Ellis, 2005, p. 305).
Tolich (2010) provides many guidelines including getting permission to use any story
that involves another person even if the researcher is not using the person's real name, to request
this permission prior to any research, to get the permission of all included in the
autoethnography, even those who have been involved in abusing the researcher, and suggests
that the writer should use a nom de plume; all while saying that his suggestions would not "tame
autoethnography" but would provide a basis that provides "predictability and a more disciplined
base" for those who would like to analyze their own experiences to be able to "interpret their
cultural assumptions" (p. 1608). While Tolich has a point that there are many ethical
considerations that go into creating an autoethnography and many of his points are valid like
avoiding harm to others, the extent that he suggests that autoethnographers should go to produce
an autoethnography that he considers is ethical, which is a much stricter definition than many
scholars and academic journals adhere to, could limit the voice of subjugated peoples and
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reinforce systems of power and silence stories that do conflict with current social and research
norms. Gingrich-Philbrook (2005) also points out that there are questions that arise regarding
"autoethnography's devotion to transparency" because it "compromises its commitment to
retrieving subjugated knowledge" (p. 312). If scholars push too far for methodical and rigid
ways of researching one's own lived experiences to explore social and cultural phenomena such
as Tolich has suggested, Gingrich-Philbrook's concern over the incongruence between
transparency and the goals of autoethnography and specifically critical methods is well
warranted.

Criteria/Measurement of Autoethnography
'Chang (2008) also believes that there should be an effort made while writing
autoethnography to differentiate this form of writing from other forms of self-narrative, such as
"highly descriptive self-narratives" like "auto·biography and memoir'', through the additional
steps of analysis and connecting to the cultural level of experience (p. 56). Richardson provides
five critical measurements of autoethnography that should include: "substantive contribution'',
whether this adds to the understanding of society; "aesthetic merit", the style of the writing;
"reflexivity", partiality of the writer as both a "producer and a product of' the text; "impact",
effect on the reader; and "expresses a reality", stories that seem "true" as a "credible account of a
cultural, social, individual, or communal sense of the 'real'" (Alexander, 2011, p. 100). And
through "a focus of generalizability" in the writing, the readers are asked to assess and through
this action, "readers provide validation by comparing their lives" to that of the author's life
(Ellis, Adams & Bochner, 2011, p. 283).
For autoethnographers, validity means that a work seeks verisimilitude; it evokes in
readers a feeling that the experience described is lifelike, believable, and possible, a
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feeling that what has been represented could be true. The story is coherent. It connects
readers to writers and provides continuity in their lives (Ellis, Adams & Bochner, 2011 ,
p. 282).
Reliability in autoethnography refers more to the "narrator's credibility" and questions to be
asked is about "factual evidence", descriptions of what happened, and if this is what the writer
believes "actually what happened to her or him" (Ellis, Adams & Bochner, 2011, p. 282). If
there is "literary license" utilized to the extent that the story is fiction or whether the account in a
"truthful account" is a parameter to acknowledge what is considered as autoethnography and
what is considered a fiction narrative (Ellis, Adams & Bochner, 2011, p. 282).
Reflexivity in Critical Autoethnography

While some research can function with just reflection, critical autoethnography needs to
be reflexive rather than just reflection which is an echoing or retelling what happened previously.
An obligation that critical educators have includes reflexivity; "reflexivity is an essential

condition for critical communication pedagogy" (Fassett & Warren, 2007, p. 50). Reflexivity is
a to and fro between what someone does and how that connects to the social realm (Fassett &
Warren, 2007). Reflexivity is circular; it works to ensure that the writer/researcher's actions are
producing the writer/researcher's intent in a socially responsible way. A reflexive writing
"allows the reader to re-experience the events in question, coming to see the truth of the narrative
that contains them" without recreating or equating truth on the basis of"mimesis, but rather it is
grounded in the process of self-formation and self-understanding (Denzin, 1997, p. 267).
Reflexive work on the self can be theorized by looking at "Foucault' s technology of the self," the
exercise of accounting for communicative practices that have "constituted one's self' (Saukko,
2003, p. 84). The goals of reflexivity would be to transmit the experience and then the
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investigation into what has created that experience and the power structures behind the
communicative interactions (Saukko, 2003). Working internally and connecting it to the external
environment helps to find out how communication creates oneself and the socio-cultural
experience (Saukko, 2003 ).
In Support of Autoethnography
There are many scholars that are in support of autoethnography in general.
Autoethnographies allow a reader to view individuals "enacting the process of learning how to
live, struggling to make sense of their lives and their losses, healing their wounds, trying to move
on from and survive the unnerving blows of fate"; experiences that all people are susceptible to
(Bochner & Ellis, 2006, p. 118). Authenticity of voice and narrative, Reed-Danahay (1997) note
that for the most part, the cultural insider's voice is presumed to be "more authentic" and "more
true than that of the outsider," which is the researcher's voice in "straight ethnography" (p. 4).
There are three positive points Chang (2008) makes about autoethnography: that it an engaged
writing style that is easy to read; a way for the researchers to "come to understand themselves
and others"; and "doing, sharing, and reading autoethnography can also help transform
researchers and readers (listeners) in the process" (pp. 52-53). Dillow (2009) suggests that
autoethnography "is a powerful and important tool in the study of lives" (p. 1345), it is more
than an autobiographical writing in that it also is situated in the cultural; there is a mindfulness
that is espoused in autoethnographic writing that looks externally towards the bigger picture of
interactions and acknowledges that "culture, history, and positionality affect meanings" (p.

1346).
Through practices such as autoethnography, dimensions ofpersonhood that are usually
concealed can be revealed (Goodall, 2004). Goodall (2004) explains that autoethnography can
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cover topics that fall within the "shadowy realms of communication and identity" such as
bulimia, psychological disorders, abusive pasts, gay or lesbian persons passing as straight, past
abortion, losses of family members, debilitating illness, ''terminal diagnoses", "or being a woman
in an academic environment dominated by men and characterized by a pervasive silence and
institutional secrecy about power and affairs" (p. 187). Ellis (1997) makes the observation that
narrative voice can open up the social sciences to a "larger and more varied audience" (p. 134).
Hanson (2004) supports autoethnography because of the ability to utilize students' knowledge
learned from life experiences; promoting a pedagogy that emphasizes that students bring in
knowledge to the classroom through their lived experience and through analyzing
communication.
Many scholars note the attributes that affirm their furthering of autoethnography as a
research method and product for critical scholarship. Ellis (1997) notes that autoethnography
gives voice to "silenced parts of ourselves" and "challenge[s] the 'oppressive structures that
create the conditions for silencing"' (p. 134). Voices from the margins of"race, gender, sexual
orientation, and other underrepresented groups" can investigate themselves as well as others in a
"safer space"; this leads to more diversity within the scholarship community which adds to the
"wealth of experiences from which to draw" upon (Berry & Warren, 2009 p. 605). Berry and
Warren (2009) also mention that since autoethnography privileges "lived experience",
"previously 'silenced' voices" have a chance to describe their own "cultural phenomena to others
through the viable lenses" (p. 605). Ferdinand (2009) explains her being drawn to this type of
research and writing because of her topic area, the "subjective reality of African American
women" (p. 9). Autoethnography permitted her the ability to address an "under-represented
population" through "the intimate and personal lived experiences" that she has experienced as a
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cultural insider of"a population that is often voiceless" (Ferdinand, 2009, p. 9). Goodall (2004)
thinks that this opens up the possibility to cover topics such as "racism sexism, ageism, ethnic
and religious prejudice" as well as "war, terrorism, fear, and poverty" without the expectation of
being humiliated or scared of the words one writes and the practice could be viewed as
"rebellious" (p. 188). Whereas in traditional scholarship these critical goals would not be
accomplished, autoethnography allows for people to acknowledge their experiences and
identities, voice them in research and connect those aspects of life to the greater socio-cultural
systems that are at work.

Concerns over Autoethnograpby
While there are many proponents of autoethnography that seek legitimacy, there are
many opponents that critique this method of research in this passionately debated issue over
autoethnography (Fassett & Warren, 2007). Fervent discussions surround autoethnography
including negative viewpoints such as unreliability and egotism (Granger, 2011). Chang (2008)
acknowledges that since autoethnographic research starts with the self, it has been "criticized as
being narcissistic or self-indulgent" because the "uniquely personal, frequently private approach"
to this sort of research (p. 51) While critics might view personal stories as just stories that are

only dealing with that individual's experience, the symbiotic relationship between personhood
and cultural influence refutes that claim (Gingrich-Philbrook, 2005). Chang (2008) articulates
that Bochner and Ellis are unapologetic when it comes to the subjective probing of
autoethnography, noting that they have "boldly promote[d] its therapeutic effect on authors and
readers" (p. 51 ). Bochner and Ellis (1996) refute claims of "self-indulgence" that plague
autoethnographic critique as "only another way to try to reinscribe ethnographic orthodoxy" (p.
24). Sparkes (2002) believes that the idea of self-indulgence in autoethnography comes from a
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lack of understanding about how autoethnography actually functions. Sparkes (2002) explains
that what critics do not understand about autoethnography is that it works to promote
"vvitnessing, empathy, and connection that extend[s] beyond the self of the author" which gives
way to "sociological understanding" in ways that are "self-knowing, self-respectful, selfsacrificing, and self-luminous" (p. 222). Many critics do not look beyond the research subject
which is the self, the starting point for this sort of research. Autoethnographers use personal
experience not for self-aggrandizing means but rather to explore possible research topics that the
researcher has an intimate knowledge of, because of the nature of lived experience, to speak to
social and cultural phenomena in ways that sterile scientific research does not.
One way in which critics fear the auto in autoethnography is that there has been a the
long history within ethnographic research in utilizing the normative convention of researchers
researching other groups outside of those that they are connected to (Hanson, 2004). Another
concern that Hanson (2004) points out is that there is an uneasiness over the idea that those
groups that have studied in the past through a more traditional ethnographic paradigm can now,
under the banner of autoethnography, pro\ide accounts of their own group which can make
professional ethnographic research seem obsolete and unnecessary. Both claims that Hanson
makes seem to expose an elitist thought process by some researchers that fear that the shift away
from the necessity of a standalone research community leads to a paradigm shift that would not
suit how they feel research should be conceived and executed. While Gingrich-Philbrook's
(2005) charge against autoethnography is from an artistic standpoint in which he questions
autoethnographys' "metamethodological claims to the aesthetic" (p. 302); whether or not this
sort of research can fulfill a promise to artistic complexity within the framework of
autoethnographic work. For artists to utilize autoethnography, there is a "double bind" that
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happens when performers try to navigate the "epistemic" and "aesthetic" demands of
performance autoethnography (Gingrich-Philbrook's, 2005, p. 302). I would suggest that those
who would want to function as an artist performing autoethnographic research that they should
be aware of this "double bind" but not refuse this sort of work because of this obstacle. There

may be those weary of using autoethnography, especially those that are looking for specific
guidelines and regimented instruction (Ferdinand, 2009). A push to create a strict
methodological way of doing autoethnography will limit the potential future of this method and
this may in turn lead researchers to not pursue this method. While autoethnography will
continue to have pressures, ambiguities, clashes, and interpretive inconsistencies, it should not
elicit excessive concern but rather be a solicitation to do this kind of work (Sparkes, 2002).
Because autoethnography is lax on how exactly research should systematically be performed,
this has hindered it from being fully accepted (Wall, 2006). And without this full acceptance
into the community of scholars, autoethnography will continue to have questions regarding the
use and importance ofthis method of research and the way that the research is presented.

Autoethnography in Communication Studies
Autoethnography has a place within communication studies when addressing
communication associated with socio-cultural experience and identity. Communication studies
is about the documentation of interactions and of personhood and not just about the ability to
communicate (Ferdinand, 2009). Commu.lJ.ication is a process comprised of "sequences of
interactions" and communication studies is the "dynamic human activity of studying them" (Ellis
& Bochner, 2000, p. 743). Connecting autoethnography to c;ommunication scholarship seems

like an opportunistic pairing since an aspect of interpersonal communication is "to create
meanings, to heal wounds, to recover from loss, to make sense of our lives" (Bochner & Ellis,
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2006, p. 118). Goodall (2004) expresses his support of autoethnography for scholarship in the
field of communication studies by observing that "personal experience narratives are used to
write about the poetics of living; about the communication... and connectedness; to articulate the
interplays of aesthetic values in everyday life" (p. 188).
Positioning of communication studies scholars utilizing autoethnographic methods and
utilizing autoethnography as a product is a fortuitous one. Fassett and Warren (2007) note that
"communication studies scholars are ideally positioned for autoethnographic work" since this
communication scholarship is positioned in between "performance, poetics, rhetoric, and
methodology" (p. 47). Goodall (2004) views that for ''those of us doing this applied
communication research, the more subjective and personal it gets, the truer it is" (p. 188).
Goodall (2004) provides the argument for educated, future scholars to "become better
storytellers" and the nurturing of these communicative practices needs to be a part of a scholar's
refinement. Goodall's (2004) call for better communicative practices also means that there is
"need to build into our curricula courses designed to help communication professionals write for
(and speak to) broader public audiences" (p. 191) and the cultivation of innovative classes that
allows the students to develop these skills as well as the professional development skills that are
needed to be successful. Bochner and Ellis (2006) view much of the scholarship on
communication is inaccessible to those who have not "mastered the jargon" (p. 112), while
autoethnography provides the opportunity to communicate with the reader information that is not
overly theoretical.

Diversity of Research and Product
Through many writing styles and through many different topics, there is a great diversity

to the different functions of autoethnography. The topics that can be covered in
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amoethnographic writing are endless and I have included a brief description of six diverse
autoethnographies that cover the spectrum of race to national identity, to mental disability,
familial histories and tensions. Conversations about race within and outside of academic settings
are explored in Boylom's (2011) autoethnography; she utilizes storytelling to explore this topic
and to give voice to the Black experience. Brooks (2011) autoethnography provides descriptions
of her experiences of dealing with obsessive-compulsive disorder (OCD) including the
performative aspects of OCD and how communication is affected by such a disorder; she
accomplishes this through two voices, the academic and the personal. Using Sophocles'
Antigone and weaving it with autoethnographic writing, Giorgio (2008) examines the wedding
dress as a symbol and the experiences familial tension that resulted after a marriage that involves
a spouse from outside of the clan. In Ocen's (2007) autoethnography, she explores the feeling of
having no home; her life experiences have influenced the way she sees herself and the way
others see her as not a true Mexican because she was born in the U.S. nor a true American
because of her Mexican heritage. Spry's (2010a) autoethnography explores her history of being
daughter to a jazz musician through performative autoethnography, in which she incorporates
selections of performance pieces and songs, she "utilizes jazz swing as a method" (p. 272) to
critically examine her experience and challenge epistemologies through the social boundary
pushing nature of jazz. Warren's (2001) autoethnography takes the reader through four different
story sections: blindness, underlying, seeing and locating; through the use of experiences that
tock him from White person unaware of his Whiteness and the racial connotations in Star Wars
in the first story section all the way through "working to avoid [his] blindness" (p. 47).
All of these autoethnographies address a different facet of communication studies topics.
Th~se

authors also use a variety of writing techniques including narrative, academic writing,
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poetics and performative writing. Giorgio (2008) connected her autoethnographic writing to a
historical literary reference and another, Warren (2001), to a contemporary popular culture
reference. Ocen' s (2007) autoethnography speaks to national and ethnic identity and how that
complicates communication and another autoethnography by Brooks (2011) speaks to her
communicative complications caused by OCD. Communication regarding race in and outside
the classroom is explored through dialogue and storytelling in Boylom's (2011) autoethnography
and in an autoethnography by Spry (201 Oa), she explores family legacy and racial unfairness
through jazz genre sensibilities. While all dealing with different specific topic in different ways,
all of the autoethnographies tackle aspects of communication studies with regards to either
identity and/or culture, starting with the authors own personal experience, in diverse ways.

Conclusions
Autoethnography is a postmodern, poststructuralist method that functions within the
interpretive and/or critical paradigms. Autoethnography is also a product as well as a method.
Autoethnography deals with the self and extends to the social or cultural experience. This
scholarship is contested by some but supported by many scholars as well. It has not found
mainstream legitimacy however that can be viewed as an opportunity to avoid autoethnography
becoming part of canonical scholarship and limited in its efforts and outcomes.
Teaching autoethnography to students within the communication studies classroom is an
opportunity to learn a new and innovative method. This is a method that students can utilize
their own knowledge gained from life experiences to explore the ways that co:minunication
functions as well as the ways that communication is formed and how they can transform it. The
written product of autoethnographic scholarship is a great tool in the cultural or identity focused
classroom as it can allow students to get involved with a text that is interesting and may be easier

TEACHING AUTOETHNOGRAPHY: LITERATURE REVIEW

27

to read over a theory laden text.
A workshop in autoethnography would be best suited for both undergraduates and
graduate students since there is not a lot of heavy theoretical concepts tied to this scholarship.
Taking students from a general knowledge of what autoethnography is towards how it can be
used for communication studies and introducing works of autoethnography that cover a diverse
range of topics that deal with communication in some way will orientate the student towards an
understanding of this method and product.
Then once students are well oriented in what autoethnography is, taking through writing
the communication studies based autoethnographies and the research process will provide
students the baseline knowledge needed to write their own autoethnographic works. Theoretical
aspects of autoethnography should not only be involved throughout topics discussed regarding
autoethnography but also as advancing the scholarship through an alliance with queer theory.
Approaching the socio-cultural through individual story for the novice
autoethnographers so instruction and discussion to work through this process is important. The
communication studies student has the opportunity to approach an autoethnography through
critical and/or interpretive approaches and it is pertinent to distinguish between the two types of
scholarship and what each type tries to accomplish. Guidelines on what is a successful, ethical,
and reflexive autoethnography are also topics of interest to the communication studies student
learning autoethnography.
A workshop, university course in autoethnography should not only include the
historical, philosophical, paradigmatic, theoretical and hypothetical aspects of autoethnography.
but also applied information. By addressing what autoethnography is and is not, research
methods, written product styles and requirements, as well as viewing works of autoethnography,
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students can be better equipped to research and write their own autoethnography. While this
method might be a younger method, communication studies is also a younger field. Equipping
students with this method can give students another tool to interpret and critique communicative
practices that concern culture and identity through accessing personal experience and analyzing
it for a greater meaning and/or involvements in the word as a connected system of power.
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Designed to apply concepts of human communication to a specific social and professional
setting. Topics of this workshop vary according to the specific content areas being covered.
FOi~uses on developing participants' practical knowledge and skills of communication that are
crucial to a given social/professional context.
Course Description:
This course examines autoethnography (as research method and product) from a poststructuralist
position, as a way to address broader socio-cultural communication starting with the personal
experience and/or personal identity. Personal experience and identity are already situated within
cultural, historical, social, political, and ideological frameworks. Autoethnographic approaches
will be put into context through the interpretive paradigm and the critical paradigm;
interpretative approaches to better understand communicative phenomena at the socio-cultural
level; critical approaches to assess implications and provide opportunities to address
communication as a socio-cultural construction.
Prerequisite:
Communication program students will have taken either COMS 3101 or COMS 6100. Students
in other programs will have taken equivalent coursework and/or received instructor approval to
take the course.
Rationale:
Students will interpret or critic broader socio-cultural groups that effect their experiences and
identities. This is done by starting with their individual experience and identity. Unlike other
research methods, students will be able to take from their own lives, their experiences and
identities, and use that as the basis for their research; to extend and extrapolate from what they
know and learn more about the world that they are a part of. Students will also learn how to look
at ether socio-cultural groups/identities through the writings of others and through discussing
wit.11 fellow students not only the scholarly works but their own work researching a socio-cultural
group or identity that they are a part of.
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Intended Audience:
Intended for both undergraduate and graduate students in Communication or related disciplines.
Expected Student Outcomes:
After completing this workshop, students will be able to:
1. Identify autoethnography as a research method (process) and as an example of scholarly
writing (product).
2. Identify the relationships between individual experience/identities and cultural
experience/identities.
3. Assess the relationships between individual experience/identity, cultural experience/identity,
and communication.
4. Apply knowledge gained from this workshop on autoethnography to produce your own
autoethnography.
5. Communicate in oral and written modes clearly and appropriately for any discussion,
assignment, and activity.
6. Develop interpretive and critical thinking skills.
Graduate students are expected to do all of the above and:
7. Demonstrate a more sophisticated scope and proficiency in interpretation and analysis in both
oral and written formats.
·
Communication Program Objectives:
Course covers topics that follow guidelines and the objectives for both the undergraduate and
graduate students in the communication program.
Undergraduate Objectives:
•Identify message meanings and their significance.
•Examine techniques of effective message design.
•Cultivate dynamic communication tools and skills to adapt to changing technological, sociocultural, political, leadership, and economic environments.
•Demonstrate the ability to communicate effectively and with integrity as informed and engaged
global citizens.
•Identify paradigms of communication which encourage lifelong and experiential learning.
•Explore the relationships between communication and culture as a means of fostering
intercultural relationships.
•Identify and exemplify ethical and professional communication practices that promote human
relations.
•Demonstrate ability to use technology including: using appropriate software for assignments,
searching the Internet and library databases to access relevant literature, and using electronic
mail with attachments.
Full list available at http://www.govst.edw'cas/t cas pgm bacomm.aspx?id=618.
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Graduate Objectives:
•Interpret and constructively critique message meanings.
•Evaluate useful message design and identify its implications.
•Investigate and evaluate dynamic communication with regard to changing technological, sociocultural, political, leadership, and economic environments.
•Identify and evaluate multiple aspects of informed and engaged global citizenry.
•Promote modes of inquiry encouraging lifelong and experiential learning.
•Analyze the relationships between communication and culture as a means of fostering
intercultural relationships.
•Explore and exemplify ethical and professional communication practices that promote human
relations.
•Analyze and use appropriate technology for academic pursuits and investigate current uses of
technology and their effective application to daily life.
Full list available at http:/lwww.govst.edu/cas/t cas pgm macommtrain. aspx?id=624.
Expectations:
At all times during this workshop, it will be everyone's responsibility to proactively create a safe
space for learning, exploring, and experiencing. By staying emolled in this course you agree
keep the space free from hurtful intolerance by being open-minded and respectful of experiences,
identities, and viewpoints that may be different from your own.

Students can expect the instructor ...
To be: on-time, prepared, organized, receptive, respectful, adaptable, available for questions,
open to other points of view, knowledgeable, and explanatory.
To: lead by example, apply information to greater contexts, provide feedback, and grade student
work in a level appropriate manner.
Instructor can expect students ...
To be: ready for class, on-time, present, receptive, respectful, adaptable, and tolerant of differing
viewpoints, identities, experiences, etc.
To: complete the readings, actively participate in classroom activities and discussion, complete
assignments in a level (under/grad) appropriate way, and ask questions when needed.
Education:
Disability Statement:
GSU is committed to providing all students equal access to all university programs and facilities.
Students who have a documented physical, psychological, or learning disability and need
academic accommodations, must register with Ac_cess Services for Students with Disabilities
(ASSD). Please contact the Coordinator of ASSD in Room B1201 in person; by e-mail,
assd@govst.edu; or by calling 708.235.3968. lfyou are already registered, please contact your
instructor privately regarding your academic accommodations.

Academic Honesty Statement:
Students are expected to fulfill academic requirements in an ethical and honest manner. This
expectation pertains to the following: use and acknowledgment of the ideas and work of others,
submission of work to fulfill course requirements, sharing of work with other students, and
3
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appropriate behavior during examinations. These ethical considerations are not intended to
discourage people from studying together or from engaging in group projects. The university
policy on academic honesty appears in the catalog appendix, which can be found on the website
at http://www.govst.edu/catalog/catback08.pdf#nameddest=appendix.

Course Policies & Procedures:
Attendance:
Attendance at both days and at both morning and afternoon sessions is crucial to your success in
this workshop. All topic areas of this course will include active student participation in class and
you have to be present to be involved in the discussions, activities, and quiz. Many of the
activities we do in class inform your out-of-class assignments. All students will be held
accountable for anything discussed in class and in the texts. Not all topics are covered in
reading assignments and readings are intended to enhance your experience and clarify the topic
area at hand rather the text being the primary mode of educational knowledge transmission. You
lose out when you are not actively engaged in the learning process by not being at class, not
being on time, or not paying attention (looking at your phone etc). Students who are regularly
tardy to the workshop (morning and/or lunch break), do not participate and/or are absent more
than a quarter of the class meeting time will see those actions reflect negatively on their
participation grade. If you do not attend at least half of the total meeting time for this workshop,
the overall grade (after all points are accessed) will be reduced by two letter grades. As this is an
accelerated workshop environment, the expectation is that all students will come to class
prepared and ready to dive into the topic matter at hand. The class is interactive so be respectful
of other students and come prepared so that the learning environment is not inhibited.
Late Work:
Tum in assignments when they are due. Each 24 hour period after the time and date the
assignment is due results in a 10% mark-down. Late assignments will not be accepted past 7
days of the due date.
Personal Electronic Devices & Laptop Use:
Silence cell phones and other electronic devices as a courtesy to everyone. If you are "on-call"
or need access to an electronic device for emergency purposes, talk the instructor prior to the
start of class to arrange something (except during the quiz). I have no problem with anyone
using an electronic device for workshop purposes (except during the quiz). No electronic
devises during a quiz on the desk, chair, table, lap, etc. Workshop uses for electronic devises
would include: notating or looking up something with regards to an activity or discussion,
homework (only during sanctioned times), during lectures and alike. Non-sanctioned uses for
electronic devices: any homework for this class outside of sanctioned times, any other
homework, working on things not associated with this workshop (work-work etc.),
checking/responding to emails, updating any sort of page (Facebook etc.), surfing the internet,
texting, calling, and alike. Non-sanctioned activities will result in loss of electronic devise
privileges.

Instructional Modalities:
This workshop will be an in-person, interactive course utilizing discussion, guided reading, and
lecture. Course is based on active student participation in class, group, and individual discussion
4
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and activities. Course will include a closed book quiz on day two. Formal written assignments
will take place outside of the classroom as homework after day one and day two. Students will
be required to participate in·topic-specific discussions, submit papers, conduct research, and
complete content assessments.

Text/Learning Materials:
Readings will be distributed in class and made available online. See page 10 for bibliography.
Graduate students must find an additional scholarly journal article for their graduate assignment.
Activities/Assignments/Requirements:
# 1• Class Participation:
Attendance is required. Class participation is a big part of this workshop. There will be class
discussion throughout the course that students will be expected to get involved in as well as
group discussions and mini-presentations. A foundational reading (see page 10) is assigned and
should be read prior to the start of the workshop. 1bis will provide the student with information
that will help facilitate class discussions and successful student learning during the course. Day
1 small group discussion is a discussion and analysis of an autoethnography provided by the
instructor. Each group will have a different autoethnography and a list of things to think about,
talk about, analyze and report back to the greater class. Every student is expected to fully read
their autoethnography and contribute to the group discussion and then work with their group to
decide how to transmit what they learned to the rest of the group as a mini-presentation. Day 2
small group discussion is discussion focusing on each students completed research assignment
(#2). Each member of the group will be expected to discuss their research topic and how that
bridges into a larger socio-cultural group or identity. Students will be provided questions to help
the students in facilitating the dialog in small groups. The groups will then share with the greater
class what they learned from their group' s discussion. Class participation is worth a possible 30
points. Each morning and afternoon session, day I small group discussion and day 2 small group
discussion are worth a possible 5 points each. See "Class Participation (#I) Point Range
Expectations" on page 8 for more explanation on grading.
#2- Research Assignment:
The research assignment will be assigned on day 1 and due on day 2. Students will use their
research as the basis for their day 2 discussions in small groups as a part of class participation
(#1). Students will also use this research as the foundation for their final paper. This research
will be completed by students choosing an experience or identity and a method to explore it
outside of class. This can be personal interview, event/situational recall, personal narrative, note
taking or other mode the student chooses. Student is then expected to bring this research to
class on day 2. There is no formal format for this research to be notated. It needs to make sense
for the student and needs to provide enough insight for that student to have a small group
discussion (#1) and enough for the student to figure out what questions they have going forward.
Students will be expected to have enough substance and material in/on the
paper/laptop/notebook/etc. the student brings to the day 2 class to be able to work with in both in
small group discussion (#1) and as a foundation for the final paper (#5) to justify a full credit
grade for this assignment. The research assignment is worth a possible 10 points. See "Graded
Assignments (#2, #3, #5, #6) Point Range Expectations" on page 9 for more explanation on
grading.
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#3-Reading Assignment & One Page Response Paper:
The one page response will be assigned on day 1 and due on day 2. Students will write this
paper after they have completed their two homework readings (see page 10) and after they have
at least started their research assignment. This response paper should show that the student has
read the reading and understands it, has thought about it, and any questions the student has about
the reading or autoethnography at this point. There should also be a portion of the response
paper that should focus on the research process. How it's going, insights, thoughts, feelings,
frustrations, and whatever else comes to mind from the beginning stages of creating an
autoethnography. Since the research starts with you, this is your chance to say how you are
doing and figure out where you go next and what questions you have. This paper is to be one
page, 1 inch margins and no smaller than 10 point font in Times New Roman. This will
challenge the student to be concise and communicate effectively and efficiently. This will be
turned in before the quiz on day 2. The reading assignment and one page response paper is
worth a possible 10 points. See "Graded Assignments ( #2, #3, #5, #6) Point Range
Expectations" on page 9 for more explanation on grading.
#4- Quiz:
A quiz will be administered early on day 2 to assess how well students understand key concepts
covered on day 1. The quiz will contain ten questions including fill in the blank and multiple
choice. Students should make sure they understand the information and discussions from day 1.
No make-ups will be administered. This quiz happens at the beginning of day 2 and students
will have the opportunity to discuss any questions they have from day 1 on day 2 prior to the
quiz. I suggest everyone gets to class on time. The quiz is worth a possible 10 points. See "Quiz
(#4) Point Range Expectations" on page 9 for more explanation on grading.
#5- Final Paper:
Final paper will take different forms for everyone as this is autoethnography and the subject
matter will vary and the mode of writing will vary. The final paper will be assigned on day 2
and due one week later. It is expected from everyone that grammar is at a level that it should be
at for your level in school and when using other sources, the sources be credited in proper APA
format. This paper must be typed using 12 point Times New Roman font and l" margins.
Papers should be a minimum of 3 pages for undergraduates and 5 pages for graduates plus a
cover sheet and reference sheet to meet the bare minimum requirements for length. The topic
has to be addressing something personal to you, an experience or identity, and then it has to
reach outward to the socio-cultural to meet the bare minimum requirements for what the paper
covers topic wise. Keep in mind that this is not a biography of your life nor should it be a selfnarrative that is particular to you and no one else. Undergraduates have to utilize at least one
source from the course either in the introduction or woven into the paper, this is the bare
minimum requirement for sources. Graduates will have to utilize at least one source from the
course and the academic article that they choose for their graduate assignment, this is the bare
minimum requirement for sources. I highly suggest graduate students pulling from more than
two articles. Graduates are also expected to display higher level reasoning and analysis
throughout the paper. The final paper will be assigned on day 2 and must be submitted by
11:59pm the following Saturday to be considered on time; turn in one week after the last
workshop class. The final paper is worth a possible 30 points. See "Graded Assignments (#2, #3,
#5, #6) Point Range Expectations" on page 9 for more explanation on grading.
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#6- Graduate Assignment:
The graduate assignment is only for graduate students and is required to receive graduate credit.
This graduate assignment will be assigned on day 1 and due on day 2. Students have to locate a
scholarly article that utilizes autoethnography as the method, claims it as its product format, or is
an article that discusses autoethnography (that may or may not be an autoethnography itself).
Students should utilize whatever method of producing the article they may choose, but know that
the library website has a link to the databases that are free to students and after COMS 6100, you
should know what is scholarly and what is not. Read the article and submit a one to two page
typed paper with the citation of the article. This graduate paper should include a paragraph about
why you choose this article, what you learned, what other questions it raises for you. After doing
this, go through the article and see what you think is important and may be useful for your final
paper. Take that information and create a paragraph or more of those words in your own words
while still crediting the author. Think of this as the literature review for your final paper (#5).
This will be turned in at the beginning of day 2. The graduate assignment is worth a possible 20
points (only for graduate students). See "Graded Assignments (#2, #3, #5, #6) Point Range
Expectations" on page 9 for more explanation on grading

Topical Outline/Course Content:
Day 1:
Saturday 9am-5pm (#1)
Lunch Break.from J2:30pm-lpm
• Introduction/Orientation to the Course
•Introduction to Autoethnography
• Autoethnography as/of Communication
•Communicating Identity and Culture including Small Group Discussion (#1)
• Writing the Communication Studies Based Autoethnography
• The Research Process - Orientating the Research Process
•The Research Process - Finding a Topic to Research Process
• The Research Process - Critical and Interpretive Approaches of Autoethnographic Research
• The Research Process - Personal Autoethnographic Research
•Go over Research Assignment (#2), Reading Assignment & One Page Response Paper (#3),
and Graduate Assignment (#6)-All Assignments Due in class at the Beginning of Day 2
Day2:
Saturday 9am-5pm (#1)
Lunch Break.from 12:30pm-lpm
• Key "Day 1" Ideas - Reflections on Day 1 and Homework (#2, #3, #6)
• Key "Day 1" Ideas - Administer Quiz (#4) Covering Key Ideas from Day 1
• Autoethnography and Queer Theory
• ·w riting the Autoethnography
•Individual Story and the Socio-Cultural including Small Group Discussion (#1)
• Critical and Interpretive Approaches of Autoethnographic Writings
• Reflexivity and Analysis of Writing
•Go over Final Paper (#5)-Final Paper Due One Week after Day 2 Workshop
•Wrapping up the Workshop
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EYaluation:
Grading Criterion:
# 1 Class Participation
#2 Research Assignment
#3 Reading Assignment & One Page Response Paper
#4 Quiz
#5 Final Paper
#6 Graduate Assignment

Grade & Percentage:
A 90%-100%
B 80%-90%
c 70%-80%
D60%-70%
F 59% and below

Undergrad (90pts)
30 Points
10 Points
10 Points
10 Points
30 Points
NIA

Grad (11 Opts)
30 Points
10 Points
10 Points
10 Points
30 Points
20 Points

Undergrad (90pts)
81-90 Points
72-80 Points
63-71 Points
54-62 Points
53 and below

Grad (11 Opts)
9.9-110 Points
88-98 Points
77-87 Points
66-76 Points
65 and below

Class Participation (#1) Point Range Expectations:
A- In discussions student participates frequently, acts collegially and in a reciprocal manor
(giving others time to share the floor), provides comments that are thoughtful, and frequently
provides comments and questions that provide for rich discussion. Shows a grasp of the topic
area or asks in an appropriate manner when something does not make sense. In group projects
student fully engages the group. Student is on time, ready for class frequently.
B- In discussions student participates here and there, acts collegially and in a reciprocal manor
(giving others time to share the floor), provides comments that maybe thoughtful or stimulate
discussion. Shows a developing grasp of the topic area or asks in an appropriate manner when
something does not make sense. In group projects student engages the group. Student is on time,
ready for class usually.
C- Student infrequently engages in discussions or engages in group projects but still provides a
thcughtful or simulative comment here and there, and demonstrates an average effort to show
that they have gained knowledge on the subject area. Student does ask questions when does not
understand. Student has missed less than 26% of the workshop. Student may be tardy for class
and/or not ready for class.
D- Student infrequently engages in discussions or engages in group projects and does not provide
thoughtful comments or displays knowledge learned. Student may have missed more than 25%
of the workshop. Student may be frequently tardy for class and/or frequently not ready for class.
F- Student does not participate thoughtfully either in the class setting or the group setting.
When student does participate, student does not display knowledge learned. Student does not
ask questions to understand better. Student may have missed at least 50% of the ~orkshop.
Student may be frequently tardy for class and frequently not ready for class.
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Graded Assignments (#2, #3, #5, #6) Point Range Expectations:
A- Great amount of effort shown through exceeding all minimum requirements, frequently and
diversely displaying knowledge of subject area, and consistently providing deep and thoughtful
responses and analyses. Work demonstrates that the student can form a well thought out idea
and communicate that idea whatever medium is assigned.
B- Better than average effort shown through not only meeting the minimum requirements but
also displaying knowledge of the subject area from time to time and in a few ways, and
providing deeper responses and analyses rather than just surface level responses. Work
demonstrates that the student can form a thought out idea and communicate that idea whatever
medium is assigned.
C- Average effort shown through meeting the minimum requirements for the assignment and
providing surface level responses and analyses. Work demonstrates that the student can form an
idea and communicate that idea but possibly not in the medium is assigned.
D- Less than average effort shown through not meeting the minimum requirements for the
assignments and proving surface level responses and analyses. Work demonstrates that the
student can generaliy form an idea and not really communicate to well or chooses to not work
with the medium is assigned without approval.
F- Less than average effort shown through not meeting the minimum requirements for the
assignments, not developing thoughts that are understandable, providing service level responses
only and not analyzing work. Work demonstrates that the student is having problems forming a
general idea and has a hard time communicating ideas.
Quiz (#4) Point Range Expectations:
There will be 10 questions and each question will be worth 1 point for each correct answer. If a
question has two answer spaces and one out of the two are correct, a Yi point will be awarded.
No points will be awarded if a student does not take the quiz when it is administered. No makeups.
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Bibliography of Readings:
Foundational Reading (Before Day 1)
Ellis, C., Adams, T. E., & Bochner, A. P. (2011). Autoethnography: An overview. Historical
Social Research, 36(4), 273-290.
Reading Options for Small Group Discussion (During Day 1)
Boylorn, R. M. (2011). Black kids' (B.K.) stories: Ta(l)king (about) race outside of the
classroom. Cultural Studies~ Critical Methodologies, 11(1), 59- 70. doi:
10.1177/ 1532708610386922
Brooks, C. F. (2011 ). Social performance and secret ritual: Battling against obsessivecompulsive disorder. Qualitative Health Research, 21(2), 249- 261. doi:
10.1177/1049732310381387
Giorgio, G. (2008). The wedding dress. Qualitative Inquiry, 15(2), 397-408. doi:
10.1177/1077800408318299
Ocen, C. (2007). Tumbleweeds: Transacting the contradictions of experience, identity, and
nation in the places we call "home". In McCarthy, C., Durham, A. S., Engel, L.C.,
Filmer, A. A., Giardina, M .D., and Malagreca, M.A. (Eds.), Globalizing cultural studies:
ethnographic interventions in theory, method, and policy (pp. 305-319). New York, NY:
Peter Lang Publishing, Inc.
Spry, T . (2010). Call it swing: Ajazz blues autoethnography. Cultural Studies~ Critical
Methodologies, 10(4), 271-282. doi: 10.1177/1532708610365476
Warren, J. T. (2001). Absence for whom? An autoethnography of white subjectivity. Cultural
Studies~ Critical Methodologies, 1, 36-49. doi: 10.1177/153270860100100104
Homework Readings (After Day 1)
Adams, T. E., & Holman Jones, S. (2008). Autoethnography is queer. In N. K. Denzin, Y. S.
Lincoln & L. T. Smith (Eds.), Handbook ofcritical and indigenous methodologies (pp.
373- 390). Thousand Oaks, CA: Sage Publications, Inc.
Ferdinand, R. (2009). What's in a story?: Using Auto-ethnography to advance communication
research. American Communication Journal, 11(3). Retrieved from http://acjournal.org/j ournal/2009/Fall/3 WhatslnaStory.pdf
Additional Suggested Reading
Wall, S. (2006). An autoethnography on learning about autoethnography. International Journal
of Qualitative Methods, 5(2), 1-12.

10

COMS 4050/6050: Autoethnography
Course Structure and Topics
Day 1
9:00a-9:45a Topic: Introduction/Orientation to the Course
Activity: Instructor & Student Introductions, Explain the Syllabus & Workshop
Tools: Paper/Markers, Syllabus and PowerPoint

9:45a-10:45a Topic: Introduction to Autoethnography
What is Autoethnography: Defined, History, Current State of, Concerns
Surrounding Autoethnography
Activity: Lecture with Discussion
Tools: PowerPoint
10:45a-10:55a Ten Minute Break
10:55a-11 :45a Topic: Autoethnography as/of Communication
Utilizing Autoethnography for Communication Studies
Activity: Lecture with Discussion and Journal Activity
Tools: PowerPoint
11:45a-12:00p Topic: Communicating Identity & Culture
Introduction to Works of Autoethnography
Activity: Explanation of Exercise and Assigning Groups to Different
Autoethnographies
Tools: PowerPoint and Autoethnographic journal articles
12:00p-12:30p Topic: Communicating Identity & Culture
Experiencing Autoethnography
Activity: Students read independently
Tools: Autoethnographic journal articles
12:30p-1 :OOp Lunch Break
Finish Reading ifNeeded
1:OOp-1 :30p Topic: Communicating Identity & Culture

Discussing the Autoethnographic Reading
Activity: Small Group Discussion (#1)
Tools: Small Group Discussion 1 Worksheet
1:30p-2:00p Topic: Communicating Identity & Culture
Diversity of Topics in Autoethnographic Works
Activity: Present Findings to Rest of Class (#1)
Tools: Small Group Discussion 1 Worksheet

1

Day 1 Continued

2 :00p-3:00p Topic: Writing the Communication Studies Based Autoethnography
Individual to Socio-cultural, Overview of Method & Product, Communication
Activity: Lecture with Discussion
Tools: PowerPoint
3:00p-3:10p Ten Minute Break
3:10p-3:30p Topic: The Research Process (Orientating the Research Process)
Continuation of Last Topic & Beginning the Process of Autoethnography
Activity: Class Discussion
Tools: Blank Slide for Discussion Insights
3:30p-3:45p Topic: The Research Process (Finding a Topic to Research Process)
Help Students Find a Research Topic
Activity: Independent Brainstorming Exercise
Tools: Slide with Discussion Insights
3:45p-4:15p Topic: The Research Process (Critical and Interpretive Approaches)
Critical & Interpretive Methods for Autoethnography, Claims & Outcomes
Activity: Lecture with Discussion
Tools: PowerPoint
4:15p-4:45p Topic: The Research Process (Personal Autoethnographic Research)
Research via Personal Interview, Event/Situation Recall, Narrative, Note Taking
Activity: Lecture with Discussion
Tools: PowerPoint
4:45p-5:00p Topic: Introduce Day 1 Assignments Due Day 2
Go over Research Assignment (#2), Reading Assignment & One Page Response
Paper (#3), and Graduate Assignment (#6)
Activity: Explanation and Discussion
Tools: Assignment Description in the Syllabus
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Course Structure and Topics
Day2
9:00a-9:30a Topic: Key "Day 1" Ideas (Reflections on Day 1 and Homework)
Discuss Previous Class Session and Assignments
Activity: Discussion
9:30a-10:00a Topic: Key "Day 1" Ideas (Administer Quiz Covering Topics from Day 1)
Activity: Quiz (#4) and Grading In Class
Tools: Quiz (#4) and Quiz Answer Key
lO:OOa-1 l:OOa Topic: Autoethnography and Queer Theory
Introduction to Queer Theory, Tie to Goals of Autoethnography, Address
Autoethnography as a Queer Method, Possibilities, Related Topics, and Apply
Theory to Autoethnographic Works Discussed Day 1
Activity: Lecture with Discussion
11:OOa-11:1 Oa Ten Minute Break
11:10a-12:30p Topic: Writing the Autoethnography
Writing as Inquiry, Truthfulness in Narrative, Vulnerability of the Autoethographer,
Therapeutic Possibilities/Pit-Falls, Writing in an Evocative/Accessible Way,
Different Forms of the Written Product, and Transcending the Individual/Tying to
the Socio-Cultural
Activity: Lecture with Discussion and Journal Activity
12:30p-l :OOp Lunch Break
1:OOp-1 :30p Topic: Individual Story and the Socio-Cultural
Discussing the Autoethnographic Paper Topics & Research Performed (#2)
Activity: Small Group Discussion (#1)
1:30p-2:00p Topic: Individual Story and the Socio-Cultural
Discussing Small Group Discussion Insights:
learned/discovered/questions/concerns
Activity: Class Discussion of Findings (#1)
2:00p-3:00p Topic: Critical and Interpretive Approaches of Autoethnographic Writings
Critical and Interpretive Continued Approaches/Methods of Producing an
Autoethnography, Differences in the Written Products, Conclusions and
Prescriptions Drawn
Activity: Lecture with Discussion and Reading/Examples
Tools: Article Excerpts
3:00p-3:10p Ten Minute Break
3

Day 2 Continued

3:10p-4:00p Topic: Reflexivity and Analysis of Writing
Concerns and Analysis of and Reflexivity in Producing an Autoethnography
Activity: Lecture with Discussion and Journal Activity
4:00p-4:30p Topic: Orientation to the Final Paper
Connecting the Research to the Autoethnographic Paper and Go over Final Paper
(#5)-Due One Week after Day 2 Workshop
Activity: Explanation and Discussion
Tools: Assignment Description in the Syllabus
4:30p-5:00p Topic: Wrapping Up the Workshop
Final Thoughts and Making Connections
Activity: Class Discussion
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Course Structure and Topics
Dayl
9:00a-9:45a Topic: Introduction/Orientation to the Course
Activity: Instructor & Student Introductions, Explain the Syllabus & Workshop
Tools: Paper/Markers, Syllabus and PowerPoint
Instructor's goal(s): The instructor will. ..
1. Facilitate instructor and student introductions
2. Explain the syllabus and workshop
Student objectives: By the end ofthis class, the student will...
1. Know name and informati.)n other students and instructor in the workshop
2. Know the contents of the syllabus and workshop

I. Slide with instructions for picking up syllabus and name cards
II. Instructor introduction
III. Student introductions
1. Name
2. Undergraduate I Graduate
3. Program of study
4. Something that happened this week
Repeated for length of class.
IV. Introduce the syllabus
1. Explain expectations
2. Clarify student questions
V. What do I need to change for next time? Reflection.
9:45a-10:45a Topic: Introduction to Autoethnography
Activity: Lecture with Discussion
Tools: PowerPoint
Instructor's goal(s): The instructor will ...
1. Introduce autoethnography: definition, history, current state of practice and
concerns
2. Have students apply learned information
Student objectives: By the end of this class, the student will ...
1. Be able to defme autoethnography and apply
2. Understand autoethnography's history, current state of practice, and concerns
I. Attention grabber with discussion
II. Body of lesson
1. The instructor presents definition of autoethnography and culture
2. The student answers related discussion question
5

3. The instructor presents history of autoethnography and current state of
autoethnography
4. The students answer and discuss related questions
5. The instructor presents concerns of using autoethnography
III. Review of student learning
1. Day 2 quiz question(s) that correspond to this topic
VI. What do I need to change for next time? Reflection.
10:45a-10:55a Ten Minute Break
10:55a-11 :45a Topic: Autoethnography as/of Communication
Activity: Lecture with Discussion and Journal Activity
Tools: PowerPoint
Instructor's goal(s): The instructor will present, introduce or review ...
1. Information on autoethnography being communication
2. Information on autoethnography of communication
Student objectives: By the end of this class, the student will ...
1. Be able to know how autoethnography is utilized for communication studies
I. Body of lesson
1. The instructor presents information on autoethnography as
communication and an example
2. The student answers question about example and discusses
3. The instructor presents information on autoethnography of
communication and an example
III. Independent student activity to apply what has been learned
1. Journaling
IV. What do I need to change for next time? Reflection.
11 :45a-12:30p Topic: Communicating Identity & Culture
Activity: Explanation of Exercise and Assigning Groups to Different
Autoethnographies and Students read independently
Tools: PowerPoint and Autoethnographic journal articles
Instructor's goal(s): The instructor will ...
1. Present an introduction to communicating identity and culture through works of
autoethnography
2. Explanation of exercise
3. Divide students into groups and assign readings
Student objectives: By the end of this class, the student will. ..
1. Have experienced reading a published autoethnography
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I. Body of lesson
1. Introduce reading options
2. Introduce discussion questions
II. Pass out readings and students read independently
III. What do I need to change for next time? Reflection.
12:30p-1 :OOp Lunch Break
Finish Reading if Needed
1:00p-2:00p Topic: Communicating Identity & Culture Continued
Activity: Small Group Discussion (#1) & Present Findings to Rest of Class (#1)
Tools: Small Group Discussion 1 Worksheet
Instructor's goal(s): The instructor will. ..
1. Facilitate small group discussion
2. Facilitate small group presentations
3. Wrap up activities with insights
Student objectives: By the end of this class, the student will . . .
1. Be able to discuss autoethnographies
2. Speak about the diversity of autoethnographic research
2. Be able to talk about how autoethnographies communicate identity and culture
3 . Be able to talk about how autoethnographic research can be used to analyze
communication of identity and culture

I. Small group discussion
II. Small group presentations
III. Body oflesson
1. The instructor facilitates group discussion on what was learned
2. The student provide insights
3. The instructor notates insights and covers what has not been said
VI. What do I need to change for next time? Reflection.
2:00p-3:00p Topic: Writing the Communication Studies Based Autoethnography
Activity: Lecture with Discussion
Tools: PowerPoint
Instructor's goal(s): The instructor will.. .
1. Provide instruction on how autoethnography works to connect the individual to
Socio-cultural
2. Provide information on autoethnography being a method and a product
3. Show how autoethnography can meet communication studies goals
Student objectives: By the end of this class, the student will ...
1. Be able to identify that autoethnography starts with the individual to and
connecting it to the socio-cultural
7

2. Be able to identify how autoethnography is a method as well as a product
3. Be able to explain how autoethnography functions in the field of
communication studies
I. Body of lesson
1. The instructor lectures about starting with the individual and connecting
to the socio-cultural
2. The instructor connects autoethnography to communication studies
3. The students answer related question and discuss
II. What do I need to change for next time? Reflection.
3:00p-3:10p Ten Minute Break
3: 10p-4:45p Topic: The Research Process
Activity: Class Discussion, Independent Brainstorming Exercise, and Lecture with
Discussion
Tools: Slides for Discussion Insights and PowerPoint
Instructor's goal(s): The instructor will .. .
1. Structure discussion and activities to orientate the research process
2. Provide instruction on critical and interpretive autoethnography
3. Provide information on ways to perform research for autoethnography
Student objectives: By the end of this class, the student will ...
1. Have ideas for their research topics
2. Know the difference between critical and interpretive autoethnography
3. Know ways to perform research for autoethnography
I. Review aspects of autoethnography
II. Class discussion orienting the research process
II. Individual brainstorming activity with class discussion
Ill. Body of lesson
1. Instructor will provide information on interpretive approaches (methods,
claims & outcomes)
2. Student will be asked to come up with examples of interpretive claims
2. Instructor will provide information on critical approaches (methods,
claims & outcomes)
2. Student will be asked to come up with examples of interpretive claims
3. Instructor will provide information on personal autoethnographic
research (research via personal interview, event/situation recall,
narrative, note taking)
Ill. Class discussion of student learning
IV. What do I need to change for next time? Reflection.
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4:45p-5:00p Topic: Introduce Day 1 Assignments Due Day 2
Activity: Explanation and Discussion
Tools: Assignment Description in the Syllabus
Instructor's goal(s): The instructor will ...
1. Introduce and explain the Research Assignment (#2), Reading Assignment &
One Page Response Paper (#3), and Graduate Assignment (#6)
2. Answer and clarify any questions
Student objectives: By the end of this class, the student will ...
1. Know what is due by the next workshop
2. Understand how to complete their assignments

I. Go over Research Assignment (#2), Reading Assignment and One Page
Response Paper (#3), and Graduate Assignment (#6)
II. What do I need to change for next time? Reflection.
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COMS 4050/6050: Autoethnography
Lesson Plans
Day2
9:00a-10:00a Topic: Key "Day 1" Ideas
Activity: Discussion, Quiz (#4), and Grading in Class
Tools: Quiz (#4) and Quiz Answer Key
Instructor's goal(s): The instructor will ...
1. Facilitate a review of day 1 workshop and homework
2. Administer a quiz covering topics from day 1
Student objectives: By the end of this class, the student will ...
1. Have reviewed ideas covered day 1 workshop and homework
2. Have applied knowledge from day 1
I. Discussion to reflect and review on Day 1 and Homework
II. Apply information learned by administered quiz (#4)
Ill. Review quiz (#4) answers
IV. What do I need to change for next time? Reflection.
lO:OOa-11 :OOa Topic: Autoethnography and Queer Theory
Activity: Lecture with Discussion
Instructor's goal(s): The instructor will ...
1. Introduce queer theory and tie to goals of autoethnography
2. Address autoethnography as a queer method, possibilities, and related topics
Student objectives: By the end of this class, the student will. ..
1. Have a basic understanding of queer theory
2. Be able to identify autoethnography as a queer method
3. Be able to apply queer theory for analysis
I. Reading a portion of journal article
II. Body of lesson
1. Introduction to queer theory
2. Queer theory and autoethnography
3. Application of queer theory for autoethnographic works
Ill. Class discussion
1. Queer theory and the readings from Day- 1
IV. What do I need to change for next time? Reflection.
11:OOa-11:1 Oa Ten Minute Break
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11:10a-12:30p Topic: Writing the Autoethnography
Activity: Lecture with Discussion and Journal Activity
Instructor's goal(s): The instructor will ...
1. Cover topics applicable to 'vriting the autoethnography
2. Facilitate student writing through journal activities
Student objectives: By the end of this class, the student will. ..
1. Know how to work on writing an autoethnography
2. Understand better the writing process through journal activities
I. Journal activity
II. Body of lesson
1. The instructor covers writing as inquiry truthfulness in narrative,
vulnerability of the autoethographer, and therapeutic possibilities/pit-falls
2. The student discusses covered information
3. The instructor reviews differ:ent forms of the written product and
transcending the individual/tying to the socio-cultural
III. Journal activity
IV. What do I need to change for next time? Reflection.
12:30p-1 :OOp Lunch Break
1:00p-2p Topic: Individual Story and the Socio-Cultural
Activity: Small Group Discussion (#1) and Class Discussion of Findings (#1)
Instructor's goal(s): The instructor will ...
1. Facilitate small group discussion so that students can discuss research
2. Facilitate group discussion so that insights that emerge can be discussed
Student objectives: By the end of this class, the student will. ..
1. Have discussed their research
2. Have learned about other students research
I. Small group discussion on topics and research (#2) performed
II Class discussion on small group discussion insights (things learned I discovered I
questions that come up I concerns)
VI. What do I need to change for next time? Reflection.
2:00p-3:00p Topic: Critical and Interpretive Approaches of Autoethnographic Writings
Activity: Lecture with Discussion and Reading/Examples
Instructor's goal(s): The instructor will ...
1. Provide information on interpretive approaches/methods/writing in producing an
autoethnography
2. Provide information on critical approaches/methods/writing in producing an
11

autoethnography
Student objectives: By the end of this class, the student will ...
1. Be able to identify interpretive and critical approaches/methods/writing
2. Be able to apply information in writing their own autoethnography in one of the
two paradigms
I. Two journal excerpts
IL Class discussion about excerpts
III. Body of lesson
1. Differences in the written products
2. Interpretive approaches/methods/writing in producing autoethnography
3. Critical approaches/methods/writing in producing autoethnography
4. Conclusions and Prescriptions Drawn
IV. What do I need to change for next time? Reflection.

3:00p-3:10p Ten Minute Break
3: 1Op-4:00p Topic: Reflexivity and Analysis of Writing
Activity: Lecture with Discussion and Journal Activity
Instructor's goal(s): The instructor will...
1. Introduce students to considerations of reflexivity
2. Provide a journaling activity to apply knowledge
Student objectives: By the end ofthis class, the student will ...
1. Be able to identify what reflexivity is
2. Be able to apply reflexivity to their own work

I. Class discussion
IL Body of lesson
1. The instructor explains concerns, analysis, and reflexivity
2. The student discusses application in producing an autoethnography
III. Journal activity
IV. What do I need to change for next time? Reflection.

4:00p-4:30p Topic: Orientation to the Final Paper
Activity: Explanation and Discussion
Tools: Assignment Description in the Syllabus
Instructor's goal(s): The instructor will ...
1. Introduce the final paper
2. Clarify and answer any questions
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Student objectives: By the end of this class, the student will. . .
1. Know and understand the fmal paper
2. See the connections between the research homework and journal activities

I. Go over final paper (#5) assignment (due one week after Day 2)
II. Connect research and class discussion to final paper
III. Connect journal activities to final paper
IV. What do I need to change for next time? Reflection.

4:30p-5 :00p Topic: Wrapping Up the Workshop
Activity: Class Discussion
Instructor's goal(s): The instructor will. ..
1. Facilitate discussion
2. Clarify and answer any questions students have regarding workshop information
Student objectives: By the end of this class, the student will .. .
1. Discuss what they learned
2. Have a base, working knowledge of autoethnography and how to apply the
information
I. Discussion on final thoughts and making connections
II. Conclude workshop
III. What do I need to change for next time? Reflection.
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Welcome to
COMS 4050/6050 Autoethnog~~h~~
• Take a syllabus

• Make a name tag with paper and marker
- Write your first name

- If you taking COMS 6050: write "Grad" after name

• We will start at 9:15am with Introductions
- Name
- Undergrad or Graduate
-Program of Study
- Something that happened this week

PowerPoints will be made available to students with lecture notes.

1

Introduction to
Autoethnography

2

Have any of you experienced wh·at I
have experienced this week?

-Antidote about instructor's "something that happened this week"
-Connect with students by posing the question "Have any of you experienced what I
have experienced this week?"
-Remind students of experience as needed
-"What do you think we have in common?" (shared culture affiliation)
-"Why is this important?"
-"What can be learned from this experience that speaks to a larger group of people
and is not just individual experience?"
-Lead into introducing autoethnography

3

What is Autoethnography?
• Method and Product
Connects Person,al to Cultural
- Experience or Identity

• "auto" the self
• "ethno" the culture
• "graphy" the research method
• Bochner and Eiiis's definition

Definition ofAutoethnography
-Research method and product that connects the personal with the cultural starting
from the self; "auto" the self; "ethno" the culture~ "graphy" the research method
-Bochner and Ellis (2006, p. 112) break the word apart into "auto meaning self; ethno
meaning culture(s) or people(s); and graphy meaning a representation, description, or
showing"

4

What is Autoethnography?
• Autoethnography
- deals with "the self and the social"
- "interweaves..."
- "connecting... "
- "stories... reflected upon, analyzed, a.nd
interpreted within the~r broader sociocultural
context"

Autoethnography
-deals with "the self and the social" (Reed-Danahay, 1997)
-"interweaves the personal and the social" (Atkinson, Coffey, & Delamont, 2003, p.
68)
-"connecting the personal to the cultural" (Ellis & Bochner, 2000, p. 739)
-"stories... reflected upon, analyzed, and interpreted within their broader
sociocultural context" (Chang, 2008, p. 46)

5

What i's Autoethnography?
Definition of Culture
• group of people w/
unique combination
of identifiable traits

Definition of Culture
-A group of people that share a unique combination of identifiable traits like
communication practices, belief systems, ways of seeing the world, history, and ways
of living their life that separates that group from people in general
IMAGE: Rubix cube, there are many unique combinations that can be made with a
rubix cube. A culture is defined by a unique combination. People on the individual
level also have a unique combination of all the cultures that they are a part of as well.

6

What is Autoethnography?
Definitions of Culture
• knowledge, belief, and behavior
• features of everyday
• the set of shared...

• particular

Definitions of Culture from www.merriam-webster.com
-"the integrated pattern of human knowledge, belief, and behavior that depends upon
the capacity for learning and transmitting knowledge to succeeding generations"
-"the characteristic features of everyday existence (as diversions or a way of life)
shared by people in a place or time"
-"the set of shared attitudes, values, goals, and practices that characterize an
institution or organization"
-"the set of values, conventions, or social practices associated with a particular field,
activity, or societal characteristic"
IMAGE: Groupings of people with similar traits, the colors represent the unique
characteristics that make up that cultural grouping and the lines show how cultures
do not exist in vacuums but rather within larger systems

7

What are some examples of cultures?

8

How has the experience you shared
· with the class connect to one of your
.....___.............cultural affiliations?

9

What is Autoethnography?
History of Autoethnography
• 19·75- Karl Heider
• 1979- David Hayano
• Multiple meanings

History of Autoethnography
-1975- earliest reference in a publication to "auto-ethnography" was by
anthropologist Karl Heider
-1979- David Hayano identified ''auto-ethnography" as researchers researching their
"own people"
-The history of the use is focused on two different things; ethnography and life
history
-It has had multiple meanings over the years
IMAGE: Reed-Danahay, D . E. (2007). Aut01Ethnography .
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What is Autoethnography?
Current State of Autoethnography
• Self as research subject
• Connecting it culture

• Exists under many labels
• Variations in meaning
• Strive for legitimacy

Current State of Autoethnography
-The current use focuses on the self as research subject, taking personal
experience/identity and connecting it culture
-Practice has been labeled in many different forms
autobiographical ethnography," "autobiology," "auto-observation,"
"autopathography," "collaborative autobiography," "complete-member research,"
"confessional tales," "critical autobiography," "emotionalism narratives of the self,"
"ethnobiography," "ethnographic autobiography," "ethnographic memoir,"
"ethnographic poetics," "ethnographic short stories," "evocative narratives,"
"experiential texts," "first-person accounts," "impressionistic accounts,"
impressionistic accounts," "indigenous ethnography," "interpretive biography,"
literary tales," "lived experience," "narrative ethnography," "native ethnography,"
new or experimental ethnography," "opportunistic research," "personal essays,"
"personal ethnography," "personal experience narrative," "personal narratives,"
"personal writing," "postmodern ethnography," "radical empiricism," "reflexive
ethnography," "self-ethnography," "self-stories," "socioautobiography,"
"sociopoetics," and "writing-stories" (Ellis & Bochner, 2000, pp. 739-740).
-Autoethnography means different things to different scholars
-The practice of autoethnography and those who utilize it strive for legitimacy as a
research method
IMAGE: Ellis, C. (2004). The Ethnographic I : A Methodological Novel About
Autoethnography.

11

What are some topic areas that
could be explored by using
autoethno ra h ?

~-...........__

12

What could be some downfalls of
utilizing autoethnagraphy?

13

Autoethnography
Concerns Surrounding Autoethnography
• Legitimacy
• Validation

• Self-indulgence
• Associated costs

• Truthfulness
• Extent

• Contestation

Concerns Smrounding Autoethnography
-Legitimacy as research method
-Validation from other scholars
-Some claim self-indulgence
-Associated costs for the writer/self
-Truthfulness of self
-How far reaching an autoethnography can be
-Autoethnography is a site of contestation for scholars

14

?•
What does the
"auto", ethno" and "grap·hy"
stand for in autoethnography?

15

Answer
• "auto"- Self
"ethno"- Culture
• "graphy"- Research Process

i •

16

?•
It is important to extend
autoethnographic research past
the individual experience or
identity and connect it to the?

17

Answer
Any of the following

•Culture
•Cultural
• Socio-Cultural

18

?•
Ethnographic research historically
has been performed by
a cultural outsider(s),

while autoethnography is
performed a cultural?

19

Answer
Any of the following

•Member

•Insider

• Participant

20

Ten Minute Break

Back at lO:SSam

21

Autoethnography
as/of Communication

22

• ucommunicative"
• Invites reader

• Dialog with the text
• Example

-Bochner and Ellis (2006, p. 112) define autoethography as "communicative" as it
invites the reader to converse with the text
-Example from Ellis & Bochner
WAGE: Emoticon reading, many autoethnographies have an emotional component
to them

23

What was communicated
through that example?

24

Autoet nograp y o·
Co

-unication

• Functions of interpersonal com.
• Sequences of interactions
• Through 4utoethnography

-Bochner and Ellis suggest that through autoethnographies we see functions of
interpersonal communication
-"Human communication is not an object, or a discipline studying objects.
Communication is a process consisting of sequences of interactions and the dynamic
human activity of studying them" (Ellis & Bochner, 2000,p. 743).
-Through Autoethnography
''we see people enacting the process of learning how to live, struggling to make sense
of their lives and their losses, healing their wounds, trying to move on from and
survive the unnerving blows of fate to which all of us are vulnerable" (Bochner &
Ellis, 2006, p. 118)
IMAGE: A blurred crowd of people, think of all the interactions with people you have
had and how that has given you many experiences to explore and analyze the
communicative nature of the interactions for cultural meanings or cultural
implications and opportunities.

25

How does this example
connect to what you know
about communication studies?

26

Journaling
• ''happened to you" this week or
another topic to explore

Either use what "happened to you" this week or another topic and explore either or
both:
-What does this event communicate about one of your cultures?
-Explore how communication was effected by your culture during this event

27

Connnunicating
Identity & Culture

28

Communicating Identity & Culture
Reading Options:
• Black kids' stories
• Social performance and secret ritual
• The wedding dress
• Tumbleweeds
• Call it swing
• Absence for whom?

Reading Options:
-Boylom, R. M . (2011). Black kids' (B.K.) stories: Ta(l)king (about) race outside of
the classroom.
-Francis Brooks, C. (2011).Social performance and secret ritual: Battling against
obsessive-compulsive disorder.
-Giorgio, G. (2008). The wedding dress.
-Ocen, C. (2007). Tumbleweeds: Transacting the contradictions of experience,
identity, and nation in the places we call "home,,.
-Spry, T. (2010). Call it swing: A jazz blues autoethnography.
-Warren, J. T. (2001). Absence for whom? An autoethnography of white subjectivity.
IMAGE: Syllabus, see syllabus for proper citation of these texts

29

I

Communicating Identity & Culture
II

,I

Discussion
• what you noticed
• article addressed
• personal and the cultural
• effectiveness
• takeaway
. important to share
1

Discussion questions (for after the lunch break)
-What do you notice about this autoethnography?
(writing style, use of theory, etc.)
-What did this journal article address?
(experience, identity, etc.)
-How did the author address the personal and the cultural?
-Do you think it is effective?
(is it easier to read, more interesting, thought provoking, feeling provoking, etc.)
-What did you take away from this reading?
-What do you think is important to share with the rest of the class?

30

Half Hour Lunch Break
Back at 1: oopm

31

Communicating Identity & Culture
I

• Small Group Discussions Now
• Group Presentations Begin at I: 3opm
- Present an overview ofthe journal article
- Share what your group thinks is important to share
with the rest ofthe class about this journal article

32

~~------------------------....~ !

Miathave we collectivelylearned
about these autoethnographiest

--- --

33

Communicating Identity & Culture
• Culture/identity always shifting and changing
• Creative style ofwriting
- not strictly academic
- poetics etc.

-Identity/culture is always shifting and changing
identity/culture of past and/or current portrayed
truthful at time of creation
selectivity of what is said/covered/disclosed/left out
-Many of these autoethnographies utilize a more creative style of writing
not sticking to a strictly academic writing style
for example, the use of poetics in autoethnography
IMAGE: Example of Visual Autoethnography from
http://reallifeartist.wordpress.com/2011/02/01 I a-visual-auto-ethnographyI
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wn~t11 ~lie
C11n11111n~1n~on Scud~es
-

l1set1 AldoUll1111npllJ-

35

Wr~c~na

the Com. S-Cud~es

Based Autoethnoara~hT
•
•
•
•

Connecting the Individual to Socio-01ltural
Start with the Personal
Part of a Larger System
Larger Social Phenomena

-Connecting the Individual to Socio-cultural
-Autoethnographies Start with the Personal
the self and the object of research are not detached
blurring the traditional divided researcher /subject
-Personal Experiences and Identities are a Part of a Larger System
moving away from the uniquely personal
connecting experience/identity to experience/identity of a culture
-The Connection to a Larger Social Phenomena
Without this, a story told would be considered personal
narrative/poetics/autobiography and not autoethnography
SYLLABUS : This course examines autoethnography (as research method and
product) from a poststructuralist position, as a way to address broader socio-cultural
communication starting with the personal experience and/or personal identity.
Personal experience and identity are already situated within cultural, historical,
social, political, and ideological frameworks.
IMAGE: A work of art by Tray Drumhann. "Tray Drumhann1s work explores the
dimensions and depth of human nature. His goal is to communicate the personal and
cultural dynamics that condition how we view ourselves and others as well as how
our individual experiences condition such perception." retrieved from
http://www.wildviolet.net/2011/09/13/distant-rays-ancient-sun/

36

wn•lina che Com. S-Cud~es
Based Autoechnoara~hy
• Span of topia

=

• Communication studies the way{s) people communicate
• Autoethnography can be communication related

-Just like communication research can cover a span of topics, autoethnography as
research method, "graphy", can cover just about anything as long as the topic can
start with the self, "auto", and make connections to the cultural "ethno"
-Communication studies covers the way people communicate
-Autoethnography
can communicate how people in cultures experience the world and their identity
can provide information on how people in cultures communicate through their
experiences and their identity

37

What do you tl!ink are some of
die limitations ofAutoet/Jnopap/Jy for

,,......________
..
Communication Jtutlies!
~

~

38

The Research Process

39

BTHNO

WAGE: Two circles showing that the "I" (the researcher) and "Culture" (the
researched) overlap and in autoethnography, the "f' (the researcher) is a part of
culture and is researched for cultural meaning or implications and opportunities

40

41

An
It is important for autoethnographic
research to start with the SELF
as the research participant.
Could also &e:

• PersoDal
• Individual

42

C1111 perso11al narrative or

aato/Jiograpby meet tile goals of
aatoetlma a--·,.

43

Answer
If there is a conscious connection made
between the personal experience ani
culture.
If there is analysis of personal experience
and/ or identity that connects to the
cultural.

44

Wllat pestioas do yoa /lave

regarding tllis /dad ofresearc.b in
communication stadies?
.......__...........__

45

a ..ainstormiag fo:r
Researc:b Topics

46

- The Research Process
Interpretative approaches

• better understand
• how culture creates commuication and vise-versa
•example

Interpretative approaches
-Are used to better understand communicative phenomena at the socio-cultural level
-Claims address "how culture creates communication and vise-versa" (Merrigan and
Huston, 2009, p. 237)
-Example
"The experience of teaching in the days following the Texas A&M University
'bonfire' collapse in November of 1999 is examined" (K. Miller, 2002, p. 571) in
Merrigan and Huston, 2009, p. 237
IMAGE: Experience key where the enter key is on a computer keyboard. Whichever
approach one uses, personal experience is privileged in the research process basis for
analysis.

47

What is as example of a11
iaterpretive claim?

48

The Research Process
Critical approaches
• assess implications and pnvide apportuaities
• socio-cultural construction
• identity is constituted in communication
• cultue is central

Critical approaches
-To assess implications and provide opportunities to address communication as a
socio-cultural construction
-Critical approaches work well with autoethnography's goals because of pedagogical
commitments of critical communication: "identity is constituted in communication"
(Fassett & Warren, 2007, p. 39) and "culture is central" (p. 42) to communication
IMAGE: Experience key where the enter key is on a computer keyboard. Whichever
approach one uses, personal experience is privileged in the research process basis for
analysis.

49

The Research Process
I

'
I

Critical approaches
• critiques positivism and modernism,
• liberate individuals
• social aYial1!1less

-

• Power/do.mination structures
• choices
• example

Critical approaches
-Critical theory is " a perspective that critiques positivism and modernism, and aims
to liberate individuals who have become alienated through oppression by increasing
their social awareness of ideological structures of power and domination, thus
allowing them to make different choices about how they participate in creating,
maintaining, and changing those ideologies" (Merrigan & Huston, 2009, p.298)
-Example
"Autoethnographic research "highlights the need among practitioners to correct ourselves,
as much or more than the need for us to correct them (offenders)" (Williams, 2006, p. 23) in
Merrigan and Huston, 2009, p. 239

so

Wllat is a11 example ofa
critical claim?

51

?

•

The
paradigm in commu1ication studies lased
antoethnograpky focuses oa the use of analysis to better
understand communicative phenomena at the s&cio-cnlblral
level.
The
paradigm in commanication studies based
autoethnography is used to assess implicatians and provide
opportunities to address communication as a socio-cnltural
construction.

52

Answer
The lmRPBETIYE paradigm in commu1ication studies
based autuetlnography focuses on the use of analysis to
better understand c-ommuicative phe1omena at the
socio-cultural level

The CRITIC.AL paradigm in c1tmm11nicatio1 studies based
autoethnography is used to assess implications and provide
opportunities to address communication as a sociocultural construction.
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Aatoetbnograpby
Personal autoetlmographic research
• Persona] ilterview
• Event/situation recall
• lfmative

• Note taking

IMAGE: Notebook and a pen to remind you to start writing down your experiences.
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Wltat metllod do yoa tllinlt yoa
will ase to research your topic?

-- -

I
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~

I
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L
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-
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•
What are ways to research and notate
your research fo,r autoethnography?

56

Homework Due Day 2
- Research Assignment (#2)
- Reading Assignment &
- O·ne Page Response Paper (#3)
- Graduate Assignment (#6)

IMAGE: Syllabus, remember that your syllabus has more information and explanation for
these assignments
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COMS 4050/6050 Autoethnography
Small Group Discussion 1 Worksheet
What do you notice about this autoethnography?
(writing style, use of theory, etc.)

What did this journal article address?
(experience, identity, etc.)

How did the author address the personal and the cultural?

Do you think it is effective?
(is it easier to read, more interesting, thought provoking, feeling provoking, etc.)

What did you take away from this reading?

What do you think is important to share with the rest of the class?

Name:

Total Points for Correct Answers - - - -

------------~

COMS 4050/6050 Autoethnography
Quiz
This quiz is made up of multiple choice and fill in the blank; follow each section' s directions. Each question that has been answered
correctly and completely will receive 1 point credit. For questions that have two right answers, each right answer will receive a Yi
point credit and both answers must he correct to receive the full 1 point credit The quiz is worth a maximum of 10 points.

Multiple Choice Directions- Circle the letter ofright answer(s). Each question will have either 1 or 2 options that should be circled.
1. Autoethnography is a(n)
A. accepted method for quantitative researchers
B. research method and a written product
C. form of writing that deals with the uniquely personal
U. site of contestation amongst scholars
2. Autoethnography broken up "auto", ethno" and "graphy" stands for
A. Unconscious, culture, research process (respectively)
B. Self, ethos, and research process (respectively)
C. Self, culture, and research process (respectively)
D. Unconscious, ethos, and research process (respectively)
3. In autoethnography, creativity is viewed as
A. something that can inform the writing style of the autoethnography
B. something that should be avoided as it can blur the detached style of this research method
C. something that should be utilized in storytelling to the extent of creating fiction writing(s)
D. something that is Unheard of, for example, poetics have never been used in published works

Quiz Continued
4. Personal narrative or autobiography meets the goals of autoethnography
A. if there is a conscious connection made between the personal experience and culture
B. ifthere is analysis of personal experience and/or identity that connects to the cultural
C. if there is a focus on the personal experience and/or identity without regard for the cultural
D. ifthere is a connection made between the experiences of others without addressing the self
5. Autoethnographic research can be done by
A. Note taking
B. Narrative
C. Interview
D. All the above

Fill in the Blank Directions- Fill in each blank with the most appropriate answer. Each question will either have 1 or 2 blanks that
should be filled in.
6. Ethnographic research historically has been performed by a cultural outsider(s), while autoethnography is performed a cultural -·

7. The
paradigm in communication studies based autoethnography is used to assess implications and
provide opportunities to address communication as a socio-cultural construction.
8. It is important for autoethnographic research to start with the

as the research participant.

9. The
paradigm in communication studies based autoethnography focuses on the use of analysis to
better understand communicative phenomena at the socio-cultural level.
10. It is important to extend autoethnographic research past the individual experience or identity and·connect it to the

Name:

Total Points for Correct Answers

~--~---~------

- - --

COMS 4050/6050 Autoethnography
Quiz Answer Key
This quiz is made up of multiple choice and fill in the blank; follow each section's directions. Each question that has been answered
correctly and completely will receive 1 point credit. For questions that have two right answers, each right answer will receive a Yz
point credit and both answers must be correct to receive the full 1 point credit. The quiz is worth a maximum of 10 points.

Multiple Choice Directions- Circle the letter of right answer(s). Each question will have either 1or2 options that should be circled.
1. Autoethnography is a(n)
A. accepted method for quantitative researchers

B. research method and a written product
C. form of writing that deals with the uniquely personal

D. site of contestation amongst scholars
2 . Autoethnography broken up "auto", ethno" and "graphy" stands for
A. Unconscious, culture, research process (respectively)
B. Self, ethos, and research process (respectively)

C. Self, culture, and research process (respectively)
D. Unconscious, ethos, and research process (respectively)
3. In autoethnography, creativity is viewed as

A. something that can inform the writing style of the autoethnography
B. something that should be avoided as it can blur the detached style of this research method
C. something that should be utilized in storytelling to the extent of creating fiction writing( s)
D. something that is unheard of, for example, poetics have never been used in published works

Quiz Answer Key Continued
4. Personal narrative or autobiography meets the goals of autoethnography
A. if there is a conscious connection made between the personal experience and culture
B. if there is analysis of personal experience and/or identity that connects to the cultural
C. if there is a focus on the personal experience and/or identity without regard for the cultural
D. ifthere is a connection made between the experiences of others without addressing the self

5. Autoethnographic research can be done by
A. Note taking
B. Narrative
C. Interview
D. All the above

Fill in the Blank Directions- Fill in each blank with the most appropriate answer. Each question will either have 1 or 2 blanks that
should be filled in.
6. Ethnographic research historically has been performed by a cultural outsider(s), while autoethnography is performed a cultural
MEMBER I INSIDER IPARTICIPANT.
7. The
CRITICAL
paradigm in communication studies based autoethnography is used to assess implications and
provide opportunities to address communication as a socio-cultural construction.
8. It is important for autoethnographic research to start with the SELF I PERSONAL I INDIVIDUAL as the research participant.

INTERPRETIVE
paradigm in communication studies based autoethnography focuses on the use of analysis to
9. The
better understand communicative phenomena at the socio-cultural level.
10. It is important to extend autoethnographic research past the individual experience or identity and connect it to the CULTURAL I
SOCIO-CULTURAL I CULTURE.

COMS 4050/6050 Autoethnography
Final Paper Individual Grade Sheet

Last Name:
Date Received:

First Name:

COMS 6050 Graduate Student? - - - -

~~~~~~~~~~~~~~~-

Turned in on time? Yes 0

NoD

If no, -3 point per day x _

Minimum Requirements
Proper amount of sources utilized?
(1 minimum for undergrad I 2 minimum for grad)

Proper APA for paper format and citations?
(Cover page, reference sheet, in-text citations, font)
Minimum length met?
(3 page minimum for undergrad I 5 page minimum for grad)
Covers personal topic?
(experience or identity)
Connects topic to the socio-cultural?
(experience or identity)
Graduates Only:
Displays higher level reasoning and analysis throughout the paper?

Met

number of days late =

Notes

-

points off the total possible points

Final Paper Individual Grade Sheet Continued
Met Minimum Requirements:
POINT RANGE 27-30
A- Great amount of effort shown through exceeding all minimum
requirements, frequently and diversely displaying knowledge of
subject area, and consistently providing deep and thoughtful
responses and analyses. Work demonstrates that the student can
form a well thought out idea and communicate that idea whatever
medium is assigned.

Did Not Meet Minimum Requirements
POINT RANGE l 8~20.5
D- Less than average effort shown through not meeting the
minimum requirements for the assignments and proving surface
level responses and analyses. Work demonstrates that the student
can generally form an idea and not really communicate to well or
chooses to not work with the medium is assigned without
approval.

POINT RANGE 24-26.5
B- Better than average effort shown through not only meeting the
minimum requirements but also displaying knowledge of the
subject area from time to time and in a few ways, and providing
deeper responses and analyses rather than just surface level
responses. Work demonstrates that the student can form a
thought out idea and communicate that idea whatever medium is
assigned.
POINT RANGE 21-23.5
C- Average effort shown through meeting the minimum
requirements for the assignment and providing surface level
responses and analyses. Work demonstrates that the student can
form an idea and communicate that idea but possibly not in the
medium is assigned.

POINT RANGE 0-17.5
F- Less than average effort shown through not meeting the
minimum requirements for the assignments, not developing
thoughts that are understandable, providing service level
responses only and not analyzing work. Work demonstrates that
the student is having problems forming a general idea and has a
hard time communicating ideas.

Points Student Earned:

/ 30

Explanation of Score:

~~~~~~~~~~~~~~~~~~~~~~~~-

COMS 4050/6050 Autoethnography
Graduate Assignment Individual Grade Sheet

Last Name:
Date Received:

First Name:

COMS 6050 Graduate Student? - YES
- --

~~~~~~~~~~~~~~~-

Turned in on time? Yes D

NoO

If no, -2 point per day x _

Minimum Requirements
Found and read a scholarly article that deals with autoethnography
in some way?

Turned in a one to two page typed paper with citation?

A paragraph that including "why you choose this article", "what
you learned", and "what other questions it raises for you"

At least a paragraph of literature review, "create a paragraph or
more of those words in your own words while still crediting the
author", addressing "what you think is important and may be
useful for your final paper".

Met

number of days late = - points off the total possible points

Notes

Graduate Assignment Individual Grade Sheet
Met Minimum Requirements:
POINT RANGE 18-20
A- Great amount of effort shown through exceeding all minimum
requirements, frequently and diversely displaying knowledge of
subject area, and consistently providing deep and thoughtful
responses and analyses. Work demonstrates that the student can
form a well thought out idea and communicate that idea whatever
medium is assigned.

Did Not Meet Minimum Requirements
POINT RANGE 12-13.5
D- Less than average effort shown through not meeting the
minimum requirements for the assignments and proving surface
level responses and analyses. Work demonstrates that the student
can generally form an idea and not really communicate to well or
chooses to not work with the medium is assigned without
approval.

POINT RANGE 16-17.5
B- Better than average effort shown through not only meeting the
minimum requirements but also displaying knowledge of the
subject area from time to time and in a few ways, and providing
deeper responses and analyses rather than just surface level
responses. Work demonstrates that the student can form a
thought out idea and communicate that idea whatever medium is
assigned .
.POINT RANGE l 4-15_5
C- Average effort shown through meeting the minimum
requirements for the assignment and providing surface level
responses and analyses. Work demonstrates that the student can
form an idea and communicate that idea but possibly not in the
medium is assi~ed .

POINT RANGE 0-11.5
F- Less than average effort shown through not meeting the
minimum requirements for the assignments, not developing
thoughts that are understandable, providing service level
responses only and not analyzing work. Work demonstrates that
the student is having problems forming a general idea and has a
hard time communicating ideas.

Points Student Earned: _ _/ 20

Explanation of Score: - - -- - -- - - -- -- - -- -- -- - -- -

COMS 4050/6050 Autoethnography
Class Participation Grade Sheet
Last Name

First Name

DAYI
AM SG
5ot 5pt

PM
5pt

DAY2
AM SG
5pt 5pt

PM
5pt

Total Notes
Points
30pt

'

- -AM= Morning Session

SG= Small Group Discussion

PM= Afternoon Session

Notes= Tardiness & Abst:ncc

COMS 4050/6050 Autoethnogra phy
Final Grade Sheet
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