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ChapterV �

Discussion �

This study was conducted in order to determine if there was an effect on students with an 

IEP and co-taught classes in mathematics. Data was collected from archived grades for a pre and 

post-test and analyzed by the researcher into useable data. Given that co-teaching is normal 

practice for many school districts because oflDEA it is imperative to determine ifthere is a 

positive effect on students (Friend, 2014; Yell, 2016). Years of research have been conducted on 

co-teaching and have resulted in best practices, several co-teaching models, appropriate roles and 

teacher's opinion (Friend, 2014; Keefe & Moore, 2004). Most of the research on co-teaching in 

fact has been based on teachers opinions and views of the co-teaching model with little research 

done to determine an effect on students (Keefe & Moore, 2004). This study was done in order to 

see if there was any student growth in the co-taught classroom with a focus on students with 

IEP's who are receiving services in the co-taught setting. 

Conclusion 

The researchers determined that based on data analysis students with an IEP benefit from 

co-taught classes as shown by effect size and t-scores (Hattie, 2012). In fact based on effect size 

and t-scores all students benefitted from being in the co-taught Algebra I classes, not only those 

students with an IEP. This would suggest that co-teaching is effective for all students not only 

students with an IEP. The general education students had higher averages for both the pre and 

post-test and a greater effect size than those student with an IEP whether they were in a co-taught 

class or traditional class. In this small, mathematically focused study co-teaching benefitted not 

only students with an IEP but students without. 
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Educational Implications 

Given that the data shows that co-teaching works for students in an Algebra I class this 

district should continue to foster positive co-teaching relationships and extend institute days and 

Continuing Professional Development to focus on best practices, co-teaching models, student 

growth and achievement. This district should also analyze other courses aside from mathematics 

to determine if there is a correlation between co-teaching and student growth in other academic 

subjects. 

Recommendations for Further Research 

Given the small scale that this was conducted in, the specific Midwestern rural setting, 

and the narrow focus on Algebra I it would benefit further research to expand and cover more 

academic subjects. Further studies should also increase the sample size to get a more accurate 

picture of student growth. While all data from pre to post-test showed positive student growth 

academically there was not significant growth for students with an IEP in non co-taught classes. 

Further research should attempt to include multiple schools from urban and rural areas, multiple 

ethnic majorities in the schools and multiple academic subjects to ensure that the benefits of co­

teaching found in this study is a global result and not just relegated to the school in the study. 

Summary 

Co-teaching has become increasingly popular as a service delivery option since the 

passage oflDEA in 1990 (Friend, 2014; Yell, 2016). As a result oflDEA 57% of students who 

qualify for special education services are spending 80% or more of their day in a general 

education classroom (Thirty-Five Years of Progress in Educating Children with Disabilities 

through IDEA, 2010). Many of these classes are co-taught which includes a general education 

teacher and a specialist, usually a special educator to meet the needs of students with IEP's in 
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